A policy analysis of institutional career education goals and the implications for academic planning : articulated perceptions of faculty and administrators at a state university. by Taylor, Bonita Maria
University of Massachusetts Amherst
ScholarWorks@UMass Amherst
Doctoral Dissertations 1896 - February 2014
1-1-1979
A policy analysis of institutional career education
goals and the implications for academic planning :
articulated perceptions of faculty and
administrators at a state university.
Bonita Maria Taylor
University of Massachusetts Amherst
Follow this and additional works at: https://scholarworks.umass.edu/dissertations_1
This Open Access Dissertation is brought to you for free and open access by ScholarWorks@UMass Amherst. It has been accepted for inclusion in
Doctoral Dissertations 1896 - February 2014 by an authorized administrator of ScholarWorks@UMass Amherst. For more information, please contact
scholarworks@library.umass.edu.
Recommended Citation
Taylor, Bonita Maria, "A policy analysis of institutional career education goals and the implications for academic planning : articulated
perceptions of faculty and administrators at a state university." (1979). Doctoral Dissertations 1896 - February 2014. 3541.
https://scholarworks.umass.edu/dissertations_1/3541

A POLICY ANALYSIS OF INSTITUTIONAL CAREER EDUCATION
GOALS AND THE IMPLICATIONS FOR ACADEMIC PLANNING;
ARTICULATED PERCEPTIONS OF FACULTY AND
ADMINISTRATORS AT A STATE UNIVERSITY
A Dissertation Presented
By
BONITA MARIA TAYLOR
Submitted to the Graduate School of the
University of Massachusetts in partial fulfillment
of the requirements for the degree of
DOCTOR OF EDUCATION
February 1979
Education
(c)
Bonita Maria Taylor
All Rights Reserved
1978
A POLICY ANALYSIS OF INSTITUTIONAL CAREER EDUCATION
GOALS AND THE IMPLICATIONS FOR ACADEMIC PLANNING*
ARTICULATED PERCEPTIONS OF FACULTY AND
ADMINISTRATORS AT A STATE UNIVERSITY
A Dissertation Presented
By
BONITA MARIA TAYLOR
Approved as to style and content by:
VtC i
1
Dr.‘ Norma Jean Anderson, Cliairperson
er
v.
Dr~ Theodore Slovin, Member
Mar\j.o Fantir^, Dean
School of Education
DEDICATION
For My Mother, Dorothy Rebecca Taylor
I shall pass through this world
but once.
If, therefore, there be any kindness
I can show or any good thing I can do,
let me do it now;
let me not defer it or neglect it,
for I shall not pass this way again.
Grellet
ACKNOVJLEDGEMENT S
My research has been enjoyable and academically
rewarding, and I would like to thank several people who
were instrumental in making all that I have achieved
possible
.
First, I am deeply indebted to my dissertation
committee which guided my exploration of j^oal systems
^i-§tier education. Each one of my Committee members
unselfishly were a source of constant encouragement and
enlightenment for me. Even though I have at times re-
sisted their criticisms and recommendations, I can now
see their wisdom. Without their corrections and addi-
tions, the finished work would have done less justice to
its subject. I can never thank them enough.
It was my Chairperson, Dr. Norma Jean Anderson, whose
special knowledge and support substained me through all
these many months. Also, Dr. Douglas Forsyth so gracious-
ly agreed to join my committee on short notice, and his
friendly and professional cooperation has been greatly
appreciated. In addition. Dr. Theodore Slovin, my out-
side member, provided emotional support and an objective
dimension to my research effort.
Thanks goes to Dr. Cassell Lawson, Dr. Atron Gentry,
V
Dr. Timothy Knowles and Dr. Byrd Jones for their in-
fluence and assistance during the early months of my
academic program.
Several professors and administrators through the
richness of discussions have generated ideas which enhanced
the quality of my research. Mr. George Beatty, Dr. Randolph
Bromery, Drs. Evangeline and William Darity; Drs
. Jimm and
Shirley DeShields; Dr. Ronald Frederickson
;
Mr. Carroll
Lamb; Dr. Vonna.e McLoyd; and Dr. Ernest Washington. I
appreciated their efforts and diligence.
Although, Dr. Warren Gulko reviewed some of the early
drafts and offered useful comments, he was unable to be
arcund for the finished product. His advice with regard
to goal systems and a systematic approach to research have
been most helpful.
Methodologists, to whom I owe much, such as Dr.
Hariharan Swaminathan, Ms. Janice Guilford and especially
Dr. Thomas Hutchinson comprehensively helped me to recognize
and appreciate the value of various research tools.
My friends, Drs. Lenora and William Thompson and Dr.
Carole Watkins, gave me the courage to investigate and also
provided an example of the ingenuity necessary to complete
such an endeavor.
I would like to express my gratitude to Mrs. Sara
vi
Henry, Ms. Brenda Sloan, Mr. and Mrs. William Roberts,
Ms. Jean Moss, Mr. Levon Connors, and Ms. Diane Eichelberger
.
Painstakingly, Ms. Kathy Messier proof-read and typed
the final drafts. Without her assistance, I would have
been lost.
Special mention must be given to the faculty and staff
at the University of Massachusetts, Boston campus for their
professional assistance. The assistance of Dr. Claire
Van Ummersen, Ms. Marsi Crowley, Ms. Elizabeth Bahne,
Mr. Wayne Wilson and the Deans and Faculty all were critical
in the effective completion of the study.
To my family; Mr. and Mrs. Jonas L. Brannon; Mr. and
Mrs. Mitchell E. Guerin; Mr. Oscar L. Brannon; Mr. Clinton G.
Taylor III; Garrett; David; Kevin; Mitchie; Jason; Kevin
and Kim whose unselfish support and love gave me the
strength to finish.
. .
To the memory of my mother, whose love which will
never be forgotten.
. .
Affectionately to my friend, motivator, and husband,
Jimmy, whose quiet love, constant understanding and
reassuring patience gave me more than I ever expected. . .
To God, through which all things are possible. . .
Thank you
vii
ABSTRACT
A Policy Analysis of Institutional Career
Education Goals and the Implications for
Academic Planning; Articulated Perceptions
of Faculty and Administrators at a State University
(May 1979)
Bonita Maria Taylor, B.A.
,
Wilberforce University
M.A.
,
Antioch College, Ed.D., University of Massachusetts
Directed By: Dr. Norma Jean Anderson
This study was concerned with the degree of difference
or congruence in attitudes toward institutional career-edu-
cation goals. The study sought to investigate faculty and
administrators' perceptions of institutional career-education
goals and their assessment of what is needed and to de-
termine whether a relationship exists between the two. As
an exploratory study, this research examines whether the
construction of the Goals Assessment Inventory is appropri-
ate for measurement of attitudinal differences regarding
career education at the higher-education level.
Briefly, the first chapter provided background infor-
mation on the conceptual and theoretical framework for the
research which establishes the basis for the research
questions
.
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In the second chapter, the review of the literature was
concerned with examining: (1) the contradictions in higher
education regarding careed directions, (2) a review of J.
Victor Baldridge's political model, and (3) the dynamics
of the major goal studies of complex organizations in Higher
Education.
The third chapter presents the methodological frame-
work for the research. A much closer look at the theoretical
and operational framework is taken. In addition, the selection
of a study site, the sample and the procedure for collecting
data are discussed.
In the fourth chapter, the data are analyzed according
to these three areas: (1) aggregate groups surveyed across
the university, (2) aggregate groups surveyed within the
college, and (3) total aggregate group of sample.
Finally, the fifth chapter discusses the conclusions of
the study and presents some recommendations for further
research.
The subjects consisted of full-time faculty and ad-
ministrators at each of the three colleges on the University
of Massachusetts, Boston Campus. The instrument. Goals
Assessment Inventory selected for the study was a thirty-
four item, five-point likert-type scale developed in the
Summer of 1977 to determine the perceptions and preferences
IX
of the university goal system toward career-education.
Data for the present study were collected in the Spring
of 1978. The instrument was administered directly by the
investigator to both sample groups
. The percentages of
these groups which completed the survey instrument were as
follows, (1) the administrators' response rate was 60 or
79% of the useable returned questionnaires, (2) the faculty's
response rate was 48 or 437o, (3) the response rate of the
combined groups was 108 or 58% of the useable returned
questionnaires
.
Research questions tested by the instrument revealed
that there is some preference for career-education goals;
however, further research would identify the levels in which
faculty and administrators would like to implement programs.
According to the ranking of career-education goals in com-
parison with other institutional goals, they rank in
"medium importance".
In using Spearman's Rank Correlation of the groupings
of the goal areas on both "is" (perceived) and "should be"
(preferred) for each item category proved statistically
significant (p < .05) for the following statements:
Student Expressive = .001
Student Instrumental = .006
Research = .043
Direct Service = .004
Adaptation = .003
Motivation = .048
X
Career Awareness =
Integrated Career Curriculum =
Isolated Career Information =
.014
.009
.001
An examination of the thirty- four item instrument
indicates that some discrepancies exist between the re-
spondents wanting a career development programs; however,
not wanting such a program to be integrated with the tradi-
tional classes. In view of the exploratory nature of this
research through preliminary investigation, the results of
the study were judged to be inconclusive and needed further
examination
.
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CHAPTER I
INTRODUCTION
Recent studies and reports suggest a policy
analysis of goals and a reorganization or restructuring
of higher education-purposes based on the changing
conditions within society due to limited economic
resources; higher education enrollment; and fluctuations
in student preferences toward academic majors.
(Baldridge, 1971; Cohen and March, 1974; Norris, 1976;
O'Toole, 1977; Wood and Wilson, )
These "new directions" have forced universities,
in particular, to place greater emphasis on institutional
planning, definition and clarification of goals. (Gross
6c Grambsch, 1968, 1971; Carnegie 1973; Halstead, 1974;
O'Toole, 1977). With this accelerated thrust on planning,
various questions related to reducing expenditures and
revising curricula have been raised.
2The present study is concerned with several key
issues related to career-education-policy formulation
in higher education. First, it seeks to develop a
conceptual
, theoretical, and operational
, framework for
the design of policy analysis research regarding the
education/work relationship as a goal in higher education;
to document the diversity of existing attitudes of
faculty and administrators; and to lay the groundwork
through proposals and recommendations for further
studies. Second, the study seeks to identify faculty
and administrator's perceptions and preferences of
university career-education goals and to determine
whether a relationship exists between the two. In
part one of the research, faculty and administrators'
rated a series of instiutional goals in two ways:
according to how they perceive the university's focus on
the goal and what they would prefer the emphasis to be.
(see appendix A ) Career education (questionnaire) is
included in this section as one of the institutional
goals. In this way, it would be possible to examine how
career education goals rank in comparison with other goals.
Similarily, the second part of the study has faculty and
administrators score goal directions within career-edu-
cation according to the same criteria as outlined in part
one
.
3Career directions as used in this study refers to
the re-designing of curricula to reflect preparatory
or coping skills in providing alternative approaches
to choices in careers for students. This does not
suggest a "vocational" approach to careers which usually
has a non-professional and technical overtone. Tradition-
ally, vocational refers to careers which do not require a
college degree for initial entry. Instead of using the
term vocational, this study incorporates the terms career
directions and career development into the theoretical
framework. The aim of this research is not to view or con-
sider the education/work relationship only in very narrow
boundaries restricted to a career development office or
worse a placement office. Instead, career directions per-
ceived in its most peripheral concepts relates to exposing
students to off-campus learning experiences; workshops;
presentations; visits to various agencies; and integration
of career information in curricula of all disciplines rather
than in just a selected few.
A natural question regarding the issue of liberal
arts vs. career education (if they truly are in opposition)
becomes
,
"Is the re-designing or integration of career
development in the liberal arts curriculum essential to the
total academic development of students." If so, then at
what level or through which type of courses would these
skills best be enhanced? Some might argue that
Athe best point in which to introduce career information
IS during the freshmen year through the introductory
courses. Others might feel that a more appropriate
time is during the senior year, just before a student
IS about to graduate. It would seem that both periods
are crucial in the development of students; however,
the time between these two points is just as critical.
Then the question becomes, "which period is more signifi-
cant in the total development of a student? Just as per-
plexing a concern and perhaps an extension of the above
question is, at what point do students make choices?"
This question is somewhat different than at what period can
students make choices? It is important to distinguish be-
tween the potential or capacity to perform a task and when
a task actually is attempted or even completed. Perhaps
they are all on the same continuum. Further, this
researcher feels that instead of there being a "choice
point" for students, there are several choice points
during which students consider career opportunities.
Conclusively, the labor market delineates the choice
patterns which higher education institutions select for
its students. Therefore, it is important that students
become fully aware of the compromise process as outlined
by Blau, et al
.
(1968)
.
5Peter Blau’s et al (1968. p. 367) conceptual
framework provides one of the most comprehensive ways
of viewing career theories. They contend that the
student must understand the decision-making process;
thereby, developing coping techniques to deal with
changing trends in the labor market. They present a
conceptual view of the developmental career process as
listed below.
3.. Conceptual scheme provides a network
in which to construct a theory.
b. Environmental controls affect an
individual’s choices in two ways;
personality development and in
limiting opportunities.
c. Occupational entry is influenced
by a worker’s orientation and the
choice of process.
d. Selection is a blending or compromise
between preference and acceptance
expectation
.
e. Developmental process consists of
stages and analysis at critical
points rather than one choice point.
f. The process must be evaluated as a
complete system; viewing both the
reasons some are selected and con-
sidering why others are not.
Again, if the question of restructuring higher
education is considered in depth, then who will determine
the direction? As mentioned in Work in America (1974,
p. 134):
1. The market value of education has
driven out its other values . One
consequence of this has been to
require needlessly ever higher
credentials for the same work.
62
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3
.
4
.
5 .
6 .
have failed to change in stepwith the increased educational
attainments and concomitant aspir-
ations
.
Vocational education in the high
schools have failed to give students
useful skills or place them in
satisfying jobs.
We have already neglected the edu-
cational needs of older workers
.
The schools themselves are a work-
place. As such, the schools would
benefit from a redesign of their
work
.
The high schools have not yet
discovered a proper role for them-
selves to play in ’’career education.”
it can be said that schools are a workplace
for the career development of our students, then it
would seem important for such a system to properly
determine the direction and define the magnitude of
its efforts in career education. It should not waiver
between piece-meal techniques
--such as restricted or
limited career education programs and integrated liberal
arts and professional studies curricula. Additionally, if
one assesses the market value of education and concludes
that increasingly higher educational credentials are re-
quired for employment then the labor market dictates that
institutions of learning must be more geared toward pro-
viding alternative approaches to changes in career fields
This does not suggest limiting expectations in its
broadest terms; however, it does imply assisting students
to reach a level of career awareness which is consistent
7with current market trends. In keeping with changing
information on market trends, the counselor potentially
can spark untapped enthusiasm in students for analysis
of career alternatives.
In stating that career development programs which
presently exist in the high schools, and colleges have
failed to provide critical decision-making skills, in-
dicates a need for a redesigning of curricula. Not to
effectively integrate career development information
within the network of the curriculum at the elementary,
secondary, and college levels falls short of the mark
of educating. Total labor market awareness should
be a focus of any educational institution if its
philosophical goal remains to "educate." Career
development and thoughtful decision-making cannot be
viewed as a separate entity from liberal arts. Students
can only make intelligent career choices based on
adequate information and awareness of the direction of
labor changes. It is not proposed here that even after
sufficient preparation and development of decision-making
skills that the desired job or position will immediately
become available; however, these skills may be instru-
mental in assisting students to make alternative career
choices . Economics
,
and competition are some of the other
variables which determine who gets what kind of job and
when
.
8Certainly, higher education, in particular can no
longer be peripheral to the career development of students
and the external constraints on its environment. The
reality of limited jobs and underemployment dictate
that universities must in some way assist students in
developing alternative approaches to cope with the
market trends. As emphasized in the Carnegie Commission
Report (1973
,
p . 21) :
Recommendation 1 : More broad learning
experiences should be made available
to students
,
and more opportunities
for creative activity should be pro-
vided as through independent study and
the creative arts.
Recommendation 2 : More work and
service opportunities should be created
for students by government and industry
and non-profit agencies and students
be encouraged to pursue these oppor-
tunities
.
Recommendation 3 : More attention should
be paid to the occupational training
interests of students, and to occupa-
tional counseling and guidance as
students and adults seek to adjust to
changing labor market condition.
Recommendation 4 : There should be a
greater mixture of age groups on campus
through providing more opportunities for
older persons to take classes and to
obtain needed financial support.
In keeping with this philosophy of broadening the
learning experiences for more students and increasing
their work and service opportunities, one must examine
the structure of higher education itself. As Frederick
Rudolph (1962, p. 440), suggests in evaluating the
9structure of Mgher e^ducation
.
one should look at
concrete results," rather than anticipated accomplish-
ments :
Organization, with all of its character-istic paraphernalia committee, depart-
ments, hierarches, codes standards
-often
manages to choke the last bit of life
out of an enterprise, frustrate almost
every tendency toward originality andimagination, and militate against decision
and responsibility. But it is a narrow
and self-binding look which only sees
the organization, its structure, its
fascinating canacitv for process and
technique. For any accounting of
organization must get beyond process
and consider some of the concrete
results
.
Surprisingly enough, there has been a steady "up-
grading of jobs so that jobs which once required only
^ ^^§h-school education now must be filled by a person
with a Baccalaurate degree or better. (Carnegie, April,
1973)
As pointed out in the 14th Annual Report of Employ-
ment and Training Requirements and Resources by the
President (1976), Ford warns that there is an upward
trend toward limiting access to various professions:
A significant trend in worklife has been
the increasing complexity of rules
governing entrance into occupations
.
Lincensure, originally designed to
protect the public against incompetent
workers where health or safety are
involved, has been used by these in
many occupations to keep others out
and reduce competition. In other
occupations, certification is used
10
to identify workers with paper educationalications or administer screening
tests of their own--a practice that hasbeen discouraged, but not eliminated byjudicial recognition that such tests mayhave an effect of unlawfully discrimin-
ating against some minority groups. In
general, credentialling and licensing
have had the primary effect of raising
the standards of training and the quality
of workers in the protected occupations,
hut they have also had the secondary
effect of reducing occupational mobility
and limiting the supply of labor.
Clearly, with upgrading certain jobs and increasing
the educational credentials and entry level requirements
for positions; the days of universal access "not only
to jobs but also to education have been dissolved."
At the forefront in this dissolution are the Supreme
Court cases designed merely to validate what in effect is
already being practiced. It is a mis-representation to
accuse the De Funis's and Bakke's of the world for creating
conflict or educational ambiguities. Instead, an examination
of the purpose of education and its broader goal system may
reveal a more accurate interpretation of what limiting uni-
versal access really means. Again, an analysis of policy
formulation and institutional goals exposes much about the
patterns which develop in college and universities, (i.e.,
reverse discrimination, career education, etc.)
Statement of the Problem
A. ^resolved Issues
. These unresolved issues as
introduced by the discussion on limited resources
and opportunities may not find answers perhaps today,
or any time soon but they must be addressed in order to
understand directions of movement in the labor market
and education. For example, in problem-solving, if the
goals are not clearly identified and defined, how can one
determine when better is reached? As Richman & Farmer
(1974) point out:
If goals are open-ended and impossible
to evaluate, the outputs are undefined
and the system seems to require
infinite inputs. We could spend the
national income on trying to get better
poetry, for example, without any
assurance that the goal would ever be
achieved- -unless better is defined.
We might get more poets, but not
necessarily better ones. And better
can be remarkably hard to define.
As O'Toole (1977, p.4) asked in a recent article in the
book. Relating Work and Education :
1. Does liberal education have any
value in people's working careers?
2. Is there such a thing as overeducation?
Or is it more accurate to say that
college graduates are underemployed.
That is to say, should education
be reformed or jobs be redesigned?
3. Can or should education provide
work skills, labor information, and
job experiences? If so, for whom,
where, how and in what amounts?
12
4 .
5
.
6
.
7 .
8
.
\^at is the proper relationship
between work, leisure and learning?What IS the role of education in
the preparation for work?
Are there some functions which
should remain outside the domain
of higher education for training
people for specific jobs on
attacking the problem of unemploy-
ment? ^
In this time of limited resources
,
how much money should be allotted’
to career education in higher
education?
Should work be made into learning
experiences or should education
be made more like work?
Planned institutional diversity within a pluralistic
society is difficult to achieve and even harder to main-
tain; however, the leadership in universities are be-
ginning to focus their attention on clarifying and
articulating goals for long-range planning. With
this analysis of organizational goals within the
structure of the university, there are several questions
regarding career education being addressed.
Thus far, the paper has dealt with background
information regarding career education trends and some
unresolved issues currently being considered in higher
education. Because of the focus of this exploratory
study, it seemed appropriate to establish this kind of
conceptual framework for discussing career education
goals
.
13
Of equal importance in a background discussion to
this study is the need for universities as complex
organizations to analyze their goal systems. As
mentioned earlier, limited resources mandate that
administrators take a closer look at what goals are
appropriate for their institution and how best to
achieve them? Clarification of goals makes the output
more measurable. If the goals are completely measurable
then at least someone does know what is being observed.
B. Major University Goal Studies
. Gross and Grambsch
(1968, 1971) in their research examined the extent of
the administrators power and the relationship between
power structure and goals in the context of the governance
of the University. Second, they tried to determine
whether any relationship existed between university goals
and community commitments. Significant in their studies
(1968) was the difference in policy makers perceptions
and preferences of goals. The major questions or concerns
of the administrators according to Gross and Grambsch 's
study centered around output and process goals (see Table 1)
and the power structure in determining which goals will
be achieved.
14
GROSS AND GRAMBSCH FRAMEWORK
University Goals and Academic Power
1968, P. 13-16
OUTPUT GOALS
Hiose goals of the university which immediately or in thefuture are reflected in some product, service, skill or
orientation which will affect (and is intended to affect)
society.
(1) Student-Expressive-Goals involve the attempt to change
the student's identity or character in some way.
(2) Student-Instrumental-Goals involve the student's
being equipped to do something specific for the
society which he/ she will be entering or to operate
in a specific way in that society.
(3) Research-Goals involve the production of new
knowledge or the solution of problems
.
(4) Direct-Service-Goals involve the direct and continuing
provision of services to the population outside the
university.
SUPPORT GOALS
Those goals of the university which are reflected in the
internal academic maintenance of the system.
(1) Adaptation-Goals reflect the need for the university
as an organization to come to terms with the environ-
ment in which it is located: to attract students and
staff, to finance the enterprise, to secure needed
resources, and to validate the activities of the
university with those persons or agencies in a
position to affect them.
(2) Management-Goals involve decisions on who should run
the university, the need to handle conflict, and the
establishment of priorities as to which output goals
should be maximum attention.
(3) Motivation-Goals seek to ensure a high level of
satisfaction on the part of staff and students and
emphasize loyalty to the university as a whole.
(4) Position-Goals help to maintain the position of the
university in terms of the kind of place it is com-
pared with other universities and in the face of
trends which could change its position.
15
Another study, Goals for California Hip;her
Education: A Survey of 116 College Communities by
Peterson (1973) addresses some of the same issues
dealt with in the Gross and Grambsch studies.
Peterson s aim was to determine the degree of congruence
or dissonance of goals for faculty, administrators,
students, and community people regarding the purpose
for California Higher Education. One important finding
of the report indicated that students at the private
school and state college level desired more emphasis
on career preparation.
Cohen and March's model of "organized anarchy"
(1974)
,
draws it theoretical base from what they term
as the "garbage-can theory." They contend that this
theory is, "...participants throw their solutions into
the can whenever the need to make decisions arises
.
When the garbage-can model is measured against a
conventional normative model, it does seem pathological,
but Cohen and March point out that the advantage of
trying to see garbage-can phenomena together as a process
is the possibility that this process can be understood
and to some extent, managed,"
16
Purpose of the Study
This is an exploratory study designed to investigate
faculty and administrators' perceptions of university
career- education goals and their assessment of what are
needed and to determine whether a relationship exists
between the two.
Research Questions
This study was designed to provide information
concerning the following questions
:
(1) What are the perceptions of faculty and
administrators toward career-education
goals?
(2) What the preferences of faculty and
administrators for career-education goals?
(3) How do faculty and administrators rank
the goal of career-education in comparison
with the other institutional goals of the
university?
(4) What is the relationship between perceived
and preferred goals toward career-education
for faculty and administrators?
(5) If significant differences do exist between
faculty and administrators, how are career-
education goals rated within colleges at a
17
state institution?
(6) How do faculty and administrators rank goals
within career education?
Conceptual Framework for Study
Conceptually, three aspects in the analysis of
institutional career-education goals are presented:
(1) the social structure—
—which outlines the career
selection process; (2) the labor market--which defines
the policy formulation and; (3) the goal system—which
articulates any contradictions between intentions and
activities. All three collectively establish some
basis for observing what the direction of university
goals is and what it should be.
Concept 1. That the career selection process con-
sists of two parallel paths; the perceiving individual
and the selection agency practices.
That social structure--the more or less
institutionalized patterns of activities,
interactions
,
and ideas among various
groups--has a dual significance for
occupational choice. On the one hand, it
influences the personality development
of the choosers; on the other, it defines
socioeconomic conditions for workers being
in one occupation rather than another.
In sum, occupational choice is restricted
by lack of knowledge about existing op-
portunities; it does not necessarily involve
18
conscious deliberation and weie-hine
of alternatives; and in the polar case
ot complete indifference, no choicebetween occupations does in fact takeplace. Variations in knowledge, in
rationality, and in discrimination be-tween alternatives constitute, therefore
the limiting conditions within which in-’dividuals choose occupations by arriving
at a compromise between their preferences
and expectancies. This compromise is
continually modified up to the time of
actual entry, since each experience in thelabor market affects the individual's ex-
pectations, and recurrent experiences may
also affect his preferences.
Blau et al. (1968, p. 362)
Blau, Fames, Gustad, Jessor and Wilcock (1968) present
a conceptual scheme for occupational selection and choice.
As emphasized in their diagram (Diagram 1)
,
the social
structure--as defined by the social stratification system;
cultural values and norms; economy; and technology--sets
the limitations of the career selection process.
Concept 2
. That the labor market is the primary
limiting factor of higher education policy formulation
regarding career education.
Although endorsing Blau et al.'s description of
social structure as defining the selection process,
however, it would seem that the compromise process plays
much more than as a secondary determinant of career entry
and selection. Further, it is suggested by this investi-
gator that the selection agency practices, is not exactly
parallel to the personality development of the individual.
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diagram 1:
Individual
Y’s Self-
Presesntation
Order
Acceptability
Ranking in
Occupation B
Preference
Hierarchy
Perceiving
Expectancy
Hierarchy
Individual
i V
1. Immediate Determinants
-Occupational information
-Technical qualifications
-Social role characteristics
-Reward value hierarchy
Ideal Realistic
Standards Estimates
Selection Agency Practice
II. Immediate Determinants'
-Formal opportunities (demand)
-Functional requirements
-Nonfunctional requirements
-Amount and types of rewards
2. Sociopsychological Attributes
-General level of knowledge
-Abilities & educational level
-Social position & relations
-Orientation to occupational life
(its importance, idWitlfication
with models, aspirations, etc.)
I. Socioeconomic Organization
-Division of labor
-Occupational distribution &
rate of labor turnover
-Policies of rele'vant organization
(govermait
,
firms, unions, etc.)
-Stages of the business cycle
3. Personality Development
-Educational development
-Process of socialization
-Effects of available
financial resources
-Differential family influences
III. Historical Change
-Trends inSocial Mobility
-Shifts in industrial Composition
-Historical development of
social organizations
-Changes in level and structure of
consumer demand
Biological
Conditions
Natural
Endowment
Social Structure
Social Stratification System
Cultural values and norms
Demographic characteristics
Type of economy
Technology
Physical
Conditions
Resources
Topography
Climate
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Diagram 2
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Contrary to Blau's diagram, it is felt that the demands
of the labor market coupled with the policies of the
governing agencies dictate the career limitations or
compromises an individual makes (Diagram 2) . As a
result, higher education's role, for example, is
directed by the momentum of the labor market's policies
regarding supply and demand which serve to limit a
student s realization of his/her choices.
Concept 3 . That there is dissonance between what
individuals within a goal system perceive as the goals;
what they would prefer the goals to be; what the goals
actually are; and what people actually do. (See
Diagram 3)
Building upon the assumption that there are several
contradictions in higher education, a third concept is
presented. For example, as part of this exploratory
research, the respondents identify what they perceive
as the goal emphasis within the university. Then these
respondents are asked to rate how important this same
goal should be.
As a part of any follow-up research, it is proposed
that these data gained from this exploratory analysis
(intentions) will be contrasted with those data obtained
from actual observations (activities) . At that point
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the researcher can distinguish between what people say
they are doing and what they are in fact actually doing.
It is one issue to say institutionally that the
accelerated focus on clarifying career directions for
students is appropriate at the university policy formu-
lation level. Then, it is another issue to say that
career education currently should be of high priority,
^bill more contradictions arise if there are no activities
emphasizing career education.
Theoretical Framework for Study
Aforementioned, this research effort is concerned
with designing a conceptual, theoretical and operational
framework in clarifying institutional career-education
goals in higher education. In this section, the work
of J . Victor Baldridge (Political Model of University
Governance ) and that of Edward Gross and Paul V. Grambsch
are briefly discussed.
Baldridge's model (Diagram 4) consists of five major
divisions of phases which correspond to the pattern of
governance at an academic institution. The phases are:
(1) Social Structure (2) Interest Articulation (3) Legis-
lative Transformation (4) Policy (5) Execution of Policy.
Each of these phases is based on three theoretical frame-
works. First, the conflict theory emphasises the di-
versification of the social structure with a focus on
Source:
Baldridge
J.
Victor,
Power
and
Conflict
in
the
University
,
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22.
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the attitudes, goals, and conflicts of various interest
groups. Second, the community power studies again looks
at interest groups within a system in order to study the
political dimensions and to analyze the goal-setting
activities. Finally, interest groups m organizations
observes in finer detail the articulated political views
of interest groups in determination of the goals of the
system. (Diagram 5)
The focus of this research concentrates on phase
l--social structure and phase 4 formulation of policy.
It is essential that both areas be examined in a feed-
back cycle process. This means in order to understand
the impact and perceptions regarding a particular goal or
policy the social structure must be analyzed in relation
to fragmented groups and diversified values.
Gross and Grambsch suggest analyzing organizational
goals by dividing them into output goals and support
goals . Additionally, they feel that it is important to
distinguish between intentions and activities regarding
goal emphasis. This sets the pattern for the present
research effort. Here the methodology consists of
measuring the intentions as defined by what persons
prefer and perceive about the direction of the goal
system. A follow-up study could address the second
part of the design regarding activities . Activities
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are assessed by observing what people actually are doing
in relations to goals. Then an analysis of any dis-
could be made.
Significance
The present research effort is significant because
it lays the groundwork for further analysis in career-
education goal formulation. More research is needed in
both fields, career-education and higher education ad-
ministration or management, concerning the relationship
of education/and work in these times of economic
fluctuations
.
Limitations
In considering some of the limitations of the research,
there were three major concerns. First, this research
was exploratory in design; therefore, the results were in-
conclusive and only lay the groundwork for further analysis.
Second, reviewing the research questions as a total unit
and those implicit in any discussion of the delicate
balance between education and work were in themselves not
easily answered. Further, the third limitation related
directly to limited research implications of goal systems
undergoing long-range planning and self-studies. The
respondents within such a system may be hesitant to
28
reveal their "true" feelings regarding a controversial
issue. Additionally, the response may be contradictory
to what activities actually are occurring. To insure a
more accurate analysis, personal interviews, and actual
observations should be combined with mailed questionnaires.
Although, as suggested above, direct observations are
recommended; however, the present research did not in-
corporate observations of activities in the design due
to time restrictions of faculty and administrators who
were a part of the university self-study.
Definition of Terms
The term career education is often used in the
literature interchangeably with vocational education
These terms are different in results rather than in
some of their basic philosophies. Both seek to provide
skills; to change attitudes; to provide information;
and to provide work experience. It is the outcomes of
each process which sets them apart. Usually, vocational
preparation refers to a technical or non-baccalaureate
degree experience; and, career-education refers to on-
going career trends information up to and beyond the
baccalaureate
.
Another term used in this research is career -
directions. It refers to "multi-directional" or
"multi-lateral" approaches in providing alternative
29
career information to students. This directional ap-
proach to academic learning and experience is an
extension of career development which is a continuous
process
.
Organization of the Present Research Report
In brief, the present research is organized in the
following manner:
(1) Chaper I - provides background information on
the conceptual and theoretical framework for the research
'which establishes the basis for the research questions.
(2) Chapter II - provides a review of the literature
related to career-education goals analysis in higher
education. Here a discussion J. Victor Baldridge's
political model is presented as the framework for analysis
of the social structure and the policy formulation
process. Additionally, the major goal studies in higher
education are discussed.
(3) Chapter III - provides the methodology for
the research. The theoretical framework and the
designing of the instrument is discussed.
(4) Chapter IV - discusses the results of the
research effort according to aggregate groups surveyed
across the university; aggregate groups surveyed within
the colleges; and, total aggregate group of the sample.
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(5) Chapter V - discusses the implications and
recommendations for further research.
CHAPTER II
REVIEW OF THE LITERATURE
The review of the literature attempts to define career
education in the context of a reassessment of the education
and work relationship in higher education. Then a discussion
of J. Victor Baldridge's political model is presented as a
methodology for analyzing career education goals. Focusing
on two phases of the political model--Social Structure and
Formulation of Policy-
-the review concludes with an outline
of the major goal studies in higher education.
Toward A Definition
As Richman and Farmer (1974) ask when beginning an
analysis of any complex organization: "What is the organi-
zation trying to achieve?" In order to effectively evaluate
and measure the results of education, first, an analysis of
the purposes or goals must take place. Before a review of
outcomes is pursued, consideration must be given to the
basic reasons constituting the general design of a new pro-
gram or idea. This definition of goals sometimes is quite
precise and can be easily measured. Often, rather than not,
educational goals and purposes are ambiguous and contra-
dictory not only in design but also in implementation.
These educational goals, diversified in nature, have developed
31
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quantitatively and re-organized substantially quanti-
tatively throughout American history. (Carnegie Com-
missioner Report, 1973) With this definition and re-evalu-
ation of purposes, the concept of "career education" or
application of classroom theory is no newcomer; however, a
functional analysis of the "intentions" of the educational
goal system, as it relates to career education has been
rarely measured.
In the many articles written in the last ten years on
the highly controversial topic "career education in higher
education", there have been relatively few attempts to study
the relationship of career education in direct proportion to
the purposes of higher education. Still fewer efforts have
sought to analyze the goal structure in the formulation of
education policy. Most present, at best, a peripheral view
of the educational process or "how-to's" rather than a clear
analysis of how the broader context of work and learning
relates to the overall design of society. At issue, is not
the inconsequential question of the kinds of career edu-
cation programs to implement, but the questions of: "should
education provide work skills, labor market information,
and job experience? Then, "if so, for whom, when, where,
how and in what amounts?" As O'Toole (1977) affirms:
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trying to achievethis broader context, the practical ''how-to”
educational process and programs
at we have raised would probably answer them-
In a democratic society it is not the preroga-tive of educators alone to decide what futureIS desirable for the nation. Nevertheless
the failure to think at this level of basicpurposes will condemn educators to prolonged
and futile squabbles over the means to get
we know not where. Thus, it is probably
worth the effort to recast, at a higher level
the question about the role of education in
preparation for work. In short, all of society
can benefit if higher education takes the in-itiative in defining its benefits.
Operationally, in analyzing goals of education and ob-
serving the transition from education to work, some contra-
dictions can be identified between the "promises” of edu-
cation and the realities of work. (O'Toole 1977; Green,
1977; Bowles and Gintis, 1976) These contradictions pro-
gressively are becoming more apparent as the purposes,
performance and outcomes of higher education are evaluated.
In such an evaluation, some of the restrictions in edu-
cation emerge and can be clearly seen. As emphasized by
Crites (1969, p. 88), "the educational system also pre-
sumably influences the individual's vocational choices be-
cause it limits the choices he makes.” Expectancy assump-
tions for job selection or attainment are greatly re-
inforced by the educational system. The environment paired
with one's educational experiences both have a critical
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influence on the choice of careers.
Significantly, questions are being addressed re-
garding the value of higher education in relationship
to work. Inherent in such questioning is what should the
proper relationship be? Is the university to serve as
society's credentialers or certifiers? Or should some
concerns on issues remain outside the walls of education's
ivory tower. Is it enough to show students one answer to
a problem with the implication that none other exists?
Or should students understand what alternative approaches
to problem solving really means? Implicit in some of these
questions is the issue of the process vs. the implementation.
Unfortunately, as Edgerton suggests (1977), heretofore, a
major concern only has been results or implementation.
We find that the quality of our projects
lies less in the novelty of their ap-
proach than in the effectiveness of their
implementation. There is no magic, no
intrinsic merit, to competency-based edu-
cation, community-based counselling services,
outreach programs to adults or any other
approaches we have supported. The quality
lies in the particulars.
The quality of our projects in career education lies in
the process reinforced by the effectiveness of its imple-
mentation. Thus, it is insufficient to discuss only the
results of career education at a higher education in-
stitution. Basically, such an analysis reveals half a picture.
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Nevertheless, failure to consider the total issue of
goals and objectives restricts and reduces any meaningful
evaluation.
Critical to any analysis is a basic definition of
terms. In the many definitions of career education quoted
during the last ten years, the concept has taken on many
forms. There have been relatively few attempts to study
the career education relationship with the design of society.
The usual approach has been that of studying the pragmatism
of the transition from education to work or the consequence
of the development of a career program or workshop. This
process has been instrumental, no doubt, in answering some
of the how-to's" of the educational system, but has been
somewhat limited in concentrating on developing a conceptual
framework of career theory.
It would seem that the utility of career education
should not be the overriding consideration of discussions
of career choice. The benefits of career education are
important; however, it is essential that one not become
overwhelmed by the anticipated results without ever
giving thought to the process. For example, as O'Toole
states in the article, "The Reserve Army of the Under-
employed" ( 1975 ) :
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> the most constructive thine;that educators can do to improve the relation-
ship between the worlds of education and workIS to stop implicitly and explicitly selline
education as an economic investment
.
Mortimer J. Adler (1977) defines work as "an extrin-
sically compensated activity, work always produces a tran-
sitive result, a marketable commodity, regardless of whether
the immanent result of the work (its effect on the worker)
makes it pure drudgery, pure leisure work, or some ad-
mixture of the two."
Similar to the theme of Adler's definition of work is
Keeton s (1977) premise for experiential education--a term
often used interchangeably with career education. He sup-
ports the premise that education must be experience re-
lated; thereby, implicit in this statement is the anticipated
marketability of education.
Kenneth B. Hoyt offers the following definition of
career education (1975) :
Within the-formal system of Education, career
education operates as a concept to be infused
into all existing programs, not as a new pro-
gram to be added to all others. As a concept,
career education seeks to fuse the philosophy
of a vocationalism with the philosophy of
humanism in ways that will make "work" be per-
ceived as a human right of all human beings,
not as an unwanted societal obligation.
Further, career education seeks to fuse the
teaching/ learning process with the career
development process in ways that will make
education, as preparation for work, a major
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goal of all who teach and of all who learn.
fnT-
so, career education does not askor new curricula, new buildings, or newkinds of specialists at the building level.Rather, it asks all educators--teachers
counselors, curriculum specialists, adminis-ters, etc.
--to infuse the career education
concept into their operational program.Career education is a concept, not a program
Hoyt further states, (1975), that the two major con-
ceptual considerations (’’proper” and ’’goal of preparation
for work ) must first be defined. It is important to under-
stand the value of education when ’’proper” is used. For
whom is career education proper. Again, this question re-
fers to the goal system itself. Additionally, the goal of
P^^P^^^tion for work must be addressed. Who is being pre-
pared; for what kind of work; and at what stage in his/her
professional development? When the ’’intentions” are clearly
defined, the results can be better understood.
Reassessing a Relationship
As Hoyt states, ( 1975 ) :
Career education is eminently well equipped
to deal with questions of accountability.
Its goal as preparation for work represents
a purpose that is very responsive to state-
ments of behavioral objectives and to
evaluation in quantifiable learning.
The question of accountability for whom and by whom
immediately comes to mind. In reassessing the education
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and, work relationship, as O’Toole points out in his re-
view of the promises of education and realities of work
(1977); the educational system should be geared more to
the future rather than to the past. This level of analysis
with an eye to the future dictates an awareness and under-
standing of the policies of the present. For example, it
is essential to recognize the intended direction of the
goals underwhich education currently operates. Thus, in
order to predict appropriate forecasts toward desired re-
sults, one must identify intended goals.
Confused objectives leads to ambiguous results and
to misleading evaluations. Paradoxical and somewhat con-
tradictory goals in manpower planning allow regulations
from industrialists instead of educators. As O'Toole (1977)
and Bowles and Gintis (1976) suggest, it is industry which
decides what should be taught, how, to whom, and to what
extent. Instead of, industry serving the needs through
placement of all the people; it limits the individual's
expectations
.
Bowles and Gintis (1976) contend that the effective
stratification of students in the educational system
sucessfully re-channels and limits self-concept develop-
ment and aligns worker expectations in closer congruence
with the goals of industry.
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The economic system will be embraced whentirst, the perceived need of individuals
’
are congruent with the types of satis-faction the economic system can objectivelyprovide.
.
. Thus the social relations ofproduction are reproduced in part through aharmony between the needs which the social
system generates and the means at its dis-posal for satisfying these needs.
Education works primarily through the in-
stitutional relations to which students
are subjected. Thus schooling fosters
and rewards the development of certain
capacities and the expression of certain
needs, while thwarting and penalizing
others. Through these institutional re-
lationships, the educational system tailors
the self-concepts, aspirations, and social
class identifications of individuals to
the requirements of the social division
of labor.
In assessing the education and work relationship,
Green (1977) outlines three considerations;
(1) That attempts to maximize the utility
of education, especially its utility for
work, are subject to the constraints of the
hedonistic paradox (the elusiveness of
happiness is guaranteed by our single-
minded search for it)
.
(2) That any attempt to ease the transition
from education to work by making educational
programs interdisciplinary is subject to the
fallacy of the misplaced question.
(3) That, in our attempt to understand the
relation of education to work, the work we
should be discussing is not the work defined
by jobs but the way jobs are related or un-
related to the possibilities of human work.
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Graduates
: Supply and Demand
Even though increased emphasis has been focused on
credentials of education (O'Toole 1974):
. • . the economy itself has not been changing
rapidly enough to require or to absorb
the spectacular increase in the educational
level of the workforge.
Also, the report of, "Work in America" ( 1974 ) , recom-
mendation as an alternative approach to the world of work
is for schools to academically provide information. Im-
is the belief that career education programs provide
useless skills rather than information.
The question of whether or not to provide information
is not the issue. The issue is the kind and quality of
information provided. With this qualification, the
recommendation of the H.E.VJ. Task Force is not in conflict
with the philosophies of career education.
Career education in its broadest conceptual terms
extends far beyond the immediate supply vs . demands
questions; and embraces the philosophical foundations of
education itself. If the charge of education is to provide
information and an awareness of knowledge, then by design
the concept of preparing students for work is critical to
that mission. The aim of education should be to raise the
level of awareness for students toward the concept of
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careers. As Withey (1971) indicates on one hand; edu-
cation is the link to better status; but on the other,
it can create strains of status in consistency. For ex-
ample, for a black student interested in medical school,
the realities of educational attainment vs. status in
consistencies must be evaluated.
Students must be given up-to-date and concrete in-
formation about career trends. They should be kept informed
about shortages and surpluses so that they can make intelli-
gent and knowledgeable career decisions. (Solomon, 1977)
In predicting the market conditions for 1985, Lecht
,
Matland and Rosen (1976), suggest that there will be some
sizeable increases in white collar and technical filds
for college graduates. What is not addressed is whether
these jobs will need someone with a college degree. As
Spekke, (1976) further states, that even with the expansion
of the white collar work force, there may be as many as 2
to 2.5 college graduates competing for every job.
The Future
Some academicians such as Hitchcock (1973) warn against
too much "vocationalism" or emphasis on career education.
He contends that as more and more students demand a practical
-
skills oriented education; still the most priviledged
students will receive a general or liberal education at
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the more prestigious schools. Understanding this possi-
bility of class stratification, reveals the ambiguity of
educational goals
.
Contrary to Hitchcock’s warning is Alvin Toffler's
assertion that education and the changing environment must
be integrally related. (1972)
Education springs from the interplay
between the individual and a changing
environment
. The movement to heighten
future-consciousness in education,
therefore, must be seen as one step
toward a deep restructuring of the links
between scholls, colleges, universities
and the communities that surround them.
The functions of career education must be to increase
a student’s awareness of the changing trends not only in
industry but also in the environment as a whole. With
an eye toward the future and an understanding of the past
and present, a student could be ready for ’’anything".
Baldridge ’ s Political Model
J. Victor Baldridge, a researcher in the study of
complex organizations, describes his political model in
the following stages (1971)
:
(1) Social Structure , a configuration of
social groups with basically different
life-styles and political interests.
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Intere^ Articulation
.
a process in
which groups with conflicting values andgoals must somehow translate them into ef-fective influence if they are to obtainfavorable action by legislative bodies.
(3)
Legislative Phase
articulated interests
policies
.
,
the dynamics by which
are translated into
(4) Formulation of Policy
,
the legislative
end results of the articulated interests
which have gone through conflict and com-promise stages.
(5) Execution of Policy
,
the process ofimplementing or executing the articulated,
compromised policies.
In studying complex
-management systems of higher edu-
cation, the identification of an appropriate methodology for
analysis can be arduous. Baldridge presents a political
model which could assist in understanding the goal structure
of an institution. He introduces the theoretical framework
for his model as having three considerations : conflict
theory; community power theory
;
and interest group theory .
Conflict theory, as outlined by Baldridge, analyzes
the fragmentation of social systems into interest groups
as these groups express divergent values concerning organi-
zational goals. It is Bladridge's approach to examine
the dynamics of conflict first rather than emphasizing the
areas of concensus.
Community Power Theory emphasizes the political impact
of a goal system. The identification of the power system
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within an organization has implications toward goal-
setting. Within this analysis, it is important to de-
termine what kinds of power are available and how they
are articulated.
Interest Groups Theory relates directly to the
clustering of individuals who have common values and
goals within an organization. Within this aspect of the
political model's theoretical framework is the interpretat-
ion of the influence of internal and external groups as
sources of conflict or competition in the determination
of goals of the entire organization.
Ma,1or Goal Studies
(1) Gross and Grambsch'
s
Study (1968 and 1971)
Edward Gross and Paul Grambsch in their pioneering study
on university administrators and on the goals of American
universities explored different perceptions of organizational
goals. This term "organizational" goal is different from
personal goal in that a personal goal according to Gross and
Grambsch (1968 p. 5) is a future state that an individual
desires for himself. An organizational goal, on the other
hand, is greatly influenced by the individual assertions
of its members while at the same time being different from
a personal goal.
45
In their research on perceived and preferred goals at
sixty-eight universities in the mid-60's and an additional
study (1974), Gross and Grambsch sent out questionnaires to
administrators and a sample of faculty. The questionnaires
contained a list of forty-seven goals which were divided into
categories of output goals (student-expressive, student
instrumental, research, and direct service) and four cate-
gories of support goals (adaptation, management, motivation,
and position)
. Each, respondent rated each goal statement
according to the relative degree to which they thought the
goal should be important and what they perceived as the uni-
versity s emphasis on the goal. Then the average of per-
ceptions of all the respondents
--both faculty and adminis-
trators--indicated the degree of importance at a particular
university for each goal. Each person checked his/her
response on a scale of importance from 1 to 5
,
and a mean of
the institution was taken. Then a standard deviation was
calculated to determine whether the consensus on the rank of
the goal was low or high.
It is interesting to note that private universities
according to Gross and Grambsch' s study tended to preserve
very elitist goals such as pure research and protecting
academic freedom. Public institutions emphasized prepa-
ration of students for useful careers and applied research.
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At least within public institutions some consideration is
given to career education, although Gross and Grambsch still
leave the issue of an integrated curriculum of career in-
formation basically unexplored.
The reason for this neglect is probably because of the
magnitude of such an enormous undertaking in their research.
To consider the diversity in organizational goals within
sixty-eight institutions is quite an energetic task to say
the least. And too, the researchers were concerned with all,
as they define them, goals rather than being pre-occupied by
concentrating solely on career goals.
The results of the two studies were quite similar. There
is a trend toward congruence within the universities on per-
ceived and preferred goals. In both surveys, it was found
that faculty and administrators tend to agree on both per-
ceived and preferred goals. It would be interesting to ad-
^f^fster the same questionnaire in 1981 to compare any
changes as a result of collective bargaining in academic
' institutions.
I
I
,
As emphasized in their research. Gross and Grambsch
were concerned with intentions rather than activities
}
(1968 p. 10) although activities must be considered in
I
analyzing the total goal structure.
!
I
Two kinds of evidence are quite necessary before one
i can confidently assert that a goal is present: intentions
I
I
I
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and activites. By intentions, we refer to what participants
see the organization as trying to do: what they believe its
goals to be. what direction they feel it is taking as an
organization. Intentions are revealed either by verbal state-
ments or by inferences made from symbolic acts, gestures, and
other types of meaningful behavior. By activities
, we refer
to what persons in the organization are in fact observed to
be doing: how they spend their time, how resources are
being allocated.
. Both intentions and activities must be
distinguished from outputs which the
organization produces or distributes to
persons or systems outside itself. In
the case of the university, there may be
strong consensus that a major university
goal is preparing students for useful
careers (or intentions)
,
but members of
the faculty may be observed to spend much
of their research instead (as activity)
,
and a relatively high proportion of the
student body may get degrees in the liberal
arts, (as output) Thus the three components
do not necessarily correspond. Before one
can confidently speak of a goal, there must
be some degree of correspondence between
intentions and activities.
(2) Baldridge * s Study (1971)
J. Victor Baldridge in his research at the New York
University focused on the development of his political
model of university governance. His survey which included
569 faculty respondents concentrated on the relative im-
portance of nine university goals. The resulting ranking
\
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of these goals are as follows;
( 1 )
( 2 )
(3)
(4)
(5)
( 6 )
(7)
( 8 )
(9)
teaching graduate students
teaching undergraduates
research
maintenance of university conditions
attractive to excellent scholars
enhancement of the reputation of the
university
maintenance of a scholarly atmospherepreservation of the cultural heritage
solitims°nf
knowledge to life situations
of great national andinternational concern
According to the results
the respondents rated the goal
of the study
,
it is clear that
of preparing students for appli-
cation of their academic knowledge is not considered to be an
important goal. Perhaps at this point, the change in New York
University's overall focus toward elitism could be seen.
Whi e Baldridge's study on New York University is in-
teresting, the most important part of his research deals with
his presentation of the "political model" for viewing uni-
versity governance. This model has five phases:
(1) social structure
(2) interest articulation
(3) legislative transformation
(4) policy
(5) execution of policy
In the social structure phase, consideration is given
to the formation of values and interest goals which are a
result of various social conditions within an institution.
The second phase, interest articulation
,
is concerned with
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the ways in which interest groups express themselves within
an organization. Third, the legislative transformation
phase deals with the formulation of policies as a result of
articulation of groups. The policy phase is the official
interpretation and translation of the organization. The
final phase is the execution of policy which actually im-
plements the official document into practice.
(3) Cohen and March * s Study (1974)
This study seeks to obtain the personal opinions of
thirty-one university and college presidents. As Cohen and
March indicate in their research, they consider the uni-
versity as an organization in a class of organized anarchies
.
By its very name, the implications suggest confusion and
contradictions. They feel that such an organization exhibits
the following properties (p.3):
(1) Problematic goals
. It is difficult to impute
a set of goals to the organization that
satisfies the standard consistency require-
ments of theories of choice. The organization
appears to operate on a variety of inconsistent
and ill-defined preferences. It can be des-
cribed better as a loose collection of changing
ideas than as a coherent structure. It dis-
covers preferences through action more often
than it acts on the basis of preferences.
(2) Unclear technology . Although the organization
manages to survive and (where relevant) pro-
duce, it does not understand its own processes.
Instead it operates on the basis of a simple
set of trial-and-error procedures, the residue
of learning from the accidents of past ex-
periences, imitation, and the inventions born
of necessity.
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(3) FjjJid participation. The particioanc^i
-in
uncerta^rand
The results of the study indicate that there is no clear
core of institutional objectives and no clear guidelines to
evaluate success
. Without a clear understanding of the goals
within an organization, it is impossible to accurately evalu-
ate or assess its effectiveness.
Peterson
' s Study (1973)
Perhaps the most extensive large-scale attitude study is
Richard Peterson's survey of 116 college communities in
California. While a strong effort was made in relating some
of the goals to the Gross and Grambsch and Baldridge studies,
the approach was more comprehensive and primarily based on
twenty institutional goals, thirteen were output goals and
seven were process goals. His research using ninety-goal
statements, using a five-point likert-type scale had each
respondent rate the goal according to: (1) how important
is the goal, presently, at the institution; and (2) how
important should the goal be.
In this important work of Peterson he revealed sharp
discrepancies among different constituencies in his sample.
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Even with the incongruences in the responses, this research
represents an important and interesting milestone in approach-
ing the attitude of the university goal system. Although an
interpretation of the various groups (students, community,
faculty and administrators) might prove to be complicated
and cumbersome, the application of the results is essential
in effectively operationalizing the values of the goal
system.
the question of career preparation, it is important
to mention that both students and community people consider
the goal of job training as a high ranking.
Peterson underscores this finding by asking the follow-
ing questions (p . 175 ):
In reaching understandings about purposes for
higher education in California, there of course
must be inputs other than the views of students
and academic professionals. The total market
for higher learning in the state needs to be
determined; who (by age, for example) is desirous
of learning what subjects in what settings? The
market for trained and trainable manpower in the
next decade or two needs to be predicted; what
kinds of employers want what kinds of talent,
and which organizations wish to do their own
training (of the generally-educated college
graduate, for example)? Possible relationships
between the higher education establishment and
various government, civic, and cultural agencies
need to be explored; how can all these institutions
cooperate to conduct the teaching, research, and
public service needed by the state?
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Related Works
The University of Alabama's Study
James McLean and Ray Loree designed an instrument which
was to sample the faculty's attitude toward the Career De-
velopment Program at the University of Alabama. These in-
struments consisted of sixty-five items incorporated into
a seven point scale to rate their perceptions toward career
development
.
Some of the more significant results were the following
(p. 54):
A high level of agreement with the concept
^ combination of specialized
and liberal arts studies give graduates
survival" skills.
(2) Occupational implications of class content
Provide a means of lending relevance to
academic learning.
Even though the response of the total faculty was quite
positive regarding career development programs, a difference
of opinion existed concerning the operation and focus of
various aspects of the program.
Conrad ' s Study : University Goals :
An Operative Approach
In Clifton Conrad’s essay on University Goals, he
identifies eight major constraints on goals (p . 508-510):
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( 1 ) ^stitutional Beliefs
. It is the conceptionsOla university's function by members of auniversity which determine the parameters ofthe institutional beliefs. ^^ c t
(2) ^ate Government and Boards of legal con-
straints over state universities which
coupled with the increased emphasis on’
state planning, may have important compli-
cations for future university operative goals.
(3) Federal Government
. As a major source of
resources for the university imposes con-
straints through mandates and directives.
(4)
Competing Organizations
. External to the
university are competing coordinate organi-
zations which attempt to influence the
operative goals by claiming domains of
activity
.
(5) University Clients
. Clients vested
interests which pose constraints on the
university
.
(6) Publics . Universities have a number of
publics who have varied interests in the
university. Interest may be expressed in
some specific activity (such as teaching
methods)
,
in the resources (taxes) required
by the university, or in any number of
organizational activities affecting the
operative goals.
(7)
Student Clients
. Their interests may be-
come an important constraint on uni-
versity activities either through their
relationships with individual faculty
members or through active participation
in the decision-making process of the
university
(8)
Technology
. Universities are greatly affected
by emerging forms of technology. These im-
provements have necessitated a reexamination
of technology’s impact on universities.
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Conrad (p . 505) further suggests that university goals
are often implicit, rather than explicit. The issue of
what the purposes of universities really are forms the
bases for this research effort.
CHAPTER III
METHODOLOGY
Crtical to any investigation of policy formulation
IS a systematic analysis of the attitudes of the
stratified population within the system. To this end,
the methodology consisted of identification, selection
and measurement of faculty attitudes at each of three
colleges within a state university. In addition, a
selected sample of central administrators in both
student and academic affairs was taken.
General Purpose
The general purpose of this research effort is to
develop an operational framework for studying the
educational/work relationship as a goal at a major
state university; to document the diversity of existing
attitudes of faculty and administrators; and to lay
the groundwork through proposals and recommendations
for further studies in policy formulation.
A review of the literature reveals a paucity of
research on university goals in general (Baldridge,
1971; Carnegie Commission, 1973; Cohen and March, 1974;
Gross and Grambsch, 1968; Peterson, 1973; and Richman
and Farmer, 1977); and higher-education's career edu-
cation goals in particular. Little is known concern-
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mg the attitudes and expectations of various groups
toward a goal structure. Few research efforts have
focused upon what faculty and administrator's perceive
as the actual institutional goal system contrasted
with what they prefer the thrust to be.
The research approach used in this study is an
exploratory design intended to investigate selected
institutional career-education goals in higher edu-
cation at a state university; and to determine whether
a relationship exists between the perceptions and pre-
ferences of faculty and administrators.
In sharpening the focus on faculty and administrator
goals, two decisions were made at an early stage. First,
it was decided only to identify and measure intentions
rather than activities
. Second, it was important to
analyze goal emphasis across the entire university and
within each of the three colleges and central ad-
ministration. Across the university includes all three
of the schools (e.g. College of Arts and Sciences,
College of Professional Studies and College of Public and
Community Services); whereas, within includes an analysis
in each of the individual colleges and in central ad-
ministration. This identification of institutional career-
direction goals at a state university can have three
aspects: the university's (trustees, governing bodies)
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Identification which is significantly vague; the faculty
and administrators' preferences which are deceptively
clear; and the faculty and administrators' perceptions,
which are clear only in retrospect.
As previously stated, it is the purpose of this
research effort to study faculty, and administrators'
perceptions of the actual institutional goals which
directly relates to intentions; rather than to study
the execution of goals through measurable activities.
The important distinction between intentions and activ-
ities as Gross and Grambsch (1968) emphasize in their
research states:
By intentions
.
we refer to what
participants see the organization
as trying to do: what they believe
its goals to be, what direction they
feel it is taking as an organization.
Intentions are revealed either by
verbal statements or by inferences
made from symbolic acts, gestures,
and other types of meaningful behavior.
By activities
,
we refer to what persons
in the organization are in fact ob-
served to be doing: how they are spend-
ing their time, how resources are being
allocated
.
Research Questions
(1) What are the perceptions of faculty and
administrators toward career-education
goals?
(2) What are the preferences of faculty and
administrators for career-education goals?
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(3) How do faculty and administrators rank the
goals of career-education in comparison
with the other institutional goals of the
university?
(4) What is the relationship between perceived
and preferred goals toward career-education
for faculty and administrators?
(5) If significant differences do exist between
faculty and administrators, how are career-
education goals rated within colleges at a
state institution?
(6) How do faculty and administrators rank goals
within career-education?
Theoretical Framework for Instrument
Goals Assessment Inventory
. During the initial stage
of this research project, several sources were consulted
regarding identification of an institutional career-
education instrument. Few studies related specifically
to goal research in higher education. Of those studies,
most used the Educational Testing Service's instrument
"Institutional Goals Inventory (IGI)." The author
contacted the Career Services consultants at ETS and
no other studies or instruments were found relating
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directly to the design of this investigation as it
was conceived. At that point, the recommendation from
ETS was for the researcher to look over some additional
materials regarding the IGI which would be forwarded.
After thorough review of the IGI; its theoretical
framework, literature relating to its use; and findings
resulting from its use; it was decided to eliminate the
use of IGI and the Goals Assessment Inventory was
developed as a more appropriate instrument for the study.
The following are some of the reasons the GAI was con-
structed as opposed to using the IGI.
(1) Theoretical Framework for IGI
. Twenty goal areas
were identified for the IGI. Of these areas only 3
goals (vocational preparation, meeting local needs, and
off-campus learning) were related to the design of this
study. Therefore, only 12 statements out of a possible
90 would be applicable. In addition, the terminology
"vocational preparation" is not appropriate to the
focus of this study due to the technical overtones or
implications associated with either the term vocational
or occupational education as opposed to the term career-
education. Historically these two terms, (vocational
and occupational) have been applied to preparation for
work which does not require a baccalaureate degree.
The goal area of vocational preparation as an
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outcome goal outlined in the IGI limits and restricts
career information only to specific courses rather than
integrating career planning in the total curricula of
the undergraduate program.
Although, the IGI does allow an institution to
write-in 20 additional goal statements at the end of
the instrument; these statements come after 90 other
statements. Since most of the goal statements are not
related to the research questions for this study, the
effectiveness of the design begins to decrease as other
variables are introduced. Perhaps, the possibility
of adding 20 statements which relate more directly to
the framework of this study is possible; however,
their addition does limit the efficiency of the instru-
ment. When analyzed closer, it is apparent that the
concerns of this study should not be merely an appendage
of any other design. First, the task for the respondent
varies to some degree when write-ins are attached. Some
of the questions may not follow the established format or
the additional questions could be misplaced or misinter-
preted. Second, the response rate is expected to diminish
as the length of the instrument increases; it is quite
possible to have a lower response rate as a direct result
of the length of the questionnaire.
(2) Theoretical Framework for GAI
.
The Goals Assess-
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ment Inventory is designed to measure faculty and
administrators at a state university's attitudes of
career-education goals. Its main content consists
of 34 goal statements divided into two main parts.
The purpose of Part I is to identify and measure the
relative importance of faculty and administrators' per-
ceptions and preferences of career education as com-
pared with other institutional goals. This part of
the instrument relates directly to the theoretical
framework of the instruments designed by Edward Gross
of the University of Washington and Paul V. Grambsch
of the University of Minnesota in their research on
institutional goals in the university.
These goals are classified under two main divisions
Output Goals - - subdivided into Student-Expressive,
Student-Instrumental, Research, and Direct Service
goals , -- Support Goals - -subdivided into Adaptation,
Management, Motivation, and Position goals.
Output Goals
Student-Expressive- (1, 9)
Student-Instrumental- (2, 10)
Research- (3, 11)
Direct Service- (4, 12)
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Support Goals
Adaptation- (5, 13)
Management- (6, 14)
Motivation- (7, 15)
Position- (8, 16)
Gross and Grambsch (1968, p. 13 - 15) define their
theoretical framework, in the following way
:
Output Goals : these goals of the university which,
immediately or in the future, are reflected in some pro-
duct, service, skill or orientation which will affect
(and is intended to affect) society.
Student -Expressive goals involve the attempt
to change the student's identity or character
in some fundamental way.
Student-Instrumental goals involve the student's
being equipped to do something specific for the
society which he will be entering or to operate
in a specific way in that society.
Research goals involve the production of new
knowledge or the solution of problems.
Direct Service goals involve the direct and
continuing provision of services to the
population outside the university.
Support Goals : [those goals for the maintenance
of the university]
.
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Adaptation goals reflect the need for the
university as an organization to come to
terms with the environment in which it is
located.
Management goals involve decisions on who
should run the university, the need to
handle conflict, and the establishment of
priorities as to which output goals should
be maximum attention.
Motivation goals seek to ensure a high level
of satisfaction on the part of staff and
students and emphasize loyalty to the university
as a whole.
Position goals help to maintain the position
of the university in terms of the kind of place
it is compared with other universities and in
the face of trends which could change its
position.
Part II of the instrument deals more specifically
with career directions goals of the university. This
section is based on the research on comprehensive career
education programs of James E. McLean and M. Ray Loree
of the University of Alabama.
The second part of the instrument seeks to further
clarify the career-direction goals. Within the context
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of career-directions, the purpose of this section is to
identify and measure faculty and administrators' per-
ceptions and preferences of the relative importance of
goals in career education. The eighteen goal statements
within this area are diversified in background reflect-
ing areas judged to be sufficently important by the re-
searcher to warrant a single item. Each goal statement
is scored in two ways based on the perceptions and pre-
ferences of the respondent to the university's intentions:
(1) according to how imporant ^ the goal at the university
(2) according to how important should be the goal at the
university.
Goals in this section are based on the institutional
objectives of a career development program. Such a pro-
gram would be an integral part of the student's academic
curriculum and would provide him/her with a critical
awareness of trends in the labor market with implications
in higher education and certain career fields.
The Inventory also contains five background questions
about the respondent--his/her academic rank; faculty posi-
tion; academic status; age and sex.
A pilot test (to be discussed in another section) of
the original instrument was made and revised items appear
in the Appendix
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Career Dir^c^lons__Go^. The 18 goal statements within
this part of the questionnaire are divided into four
areas. Three of these refer to the Gross and Grambsch
model of student- instrumental under the area of output
goals
.
...student-instrumental goals involve
the students being equipped to do
something specific for the society
which he/ she will be entering or to
operate in a specific way in that
society
.
(^) 17, 18, 19, 22
,
23
,
26
,
30 --relate to the
following considerations: (1) to increase a student’s
awareness of trends in the labor market through
educational programs or experiences geared to provide
current information on careers; (2) to encourage students
to consider and fully understand career implications
regarding unemployment or underemployment within their
chosen fields; thereby, introducing the possibility of
additional skills or perhaps more diversified backgrounds.
This does not suggest, however, trying to restrict a
students educational preparation by regulating his/her
development to the needs of the labor market. Paradox-
ically, if one were to limit a student’ s academic growth
in such a way, what guarantee does he/she have that the
trend might not change? As in most fields, absolutes are
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difficult to achieve and impossible to maintain--so
too is the plight of higher education. Instead of
striving toward one skill-
-it is more appropriate to
consider alternative skills or approaches to adjust with
the changes within society.
20, 21
, 24, 28, 29, --seeks to introduce the
following strategies:
(1) to strengthen those critical decision-making
skills developed through off-campus work/
learning experiences which are emphasized
by students having input in planning their
own learning situations;
(2) to underscore the necessity for students to
apply their decision-making skills regarding
career choices and the possibility of con-
sidering alternative paths.
(c) 25, 27, 31, 32, 33 , --to relate to the following
goals: (1) to provide sufficient academic opportunities
by exposure through a well-integrated general curricula
for students to receive career information; (2) to
develop a comprehensive career development package
which includes not only information through the es-
tablished career services officer but also through the
freshmen orientation classes and the regularly scheduled
academic courses.
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(d) ^^--relates to the controversial issue of
separating career directions information from the
more academic" subject matter. For example, it is
usually argued that the rightful place for career
planning information should be in the career development
office or placement program rather than in the classroom.
Some also argue that if such career information is pre-
sented to students, it should be in a separate/isolated
class designed primarily for career information dissemin-
ation. This goal was included in the design of the
instrument; however, it is diametrically opposed to the
theoretical framework of the other three goal areas and
was included to identify any incongruence in perceptions
and preferences of faculty and administrators.
Operational Framework
Career Awareness Process
. In operationalizing the con-
cept of career-education- institutional goals, an ex-
ploratory model was conceived (see diagram 6) . This
outline of course, is peripheral to the social
structure and the policy formulation process, which ex-
ists within institutions in higher education.
The purpose of the information generated by the
Career Directions Model, whether it be for day-to-day
administration or long-range planning, was also of
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concern. The assumption was that models can be used
extensively well in either situation. To this end,
the choice of the institution to determine the
degree of execution or implementation within each goal
area. As Richman and Farmer (p. 128,1977) suggest the
identification of goal areas pursued is of equal
importance as the measurement of those goals.
.
. . The choice of suitable goals and
related priorities is at least asimportant as operationalizing the
goal system or trying to quantify
the goals. If the first set of
questions can be decided in a
meaningful way
,
how can these goals
be evaluated, measured or verified?
That is, if we do something, how do
we know that we have achieved to an
adequate degree and extent the goals
we set out to achieve?
Specifically, the model is divided into seven main
parts which were designed to identify the following
areas
:
(1) Goal Introduction
(2) Preparation Strategies
(3) Compromise Process
(4) Transference of Knowledge
(5) Access
(6) Time Modifications
(7) Goal Achievement
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introduction phase consists of (a)
presenting the education requirements necessary to
pursue certain careers
; (b) establishing the ground-
work for awareness in career trends; and providing
alternatives in decision-making skills which may be
more applicable to fluctuations in career choices
.
Second, the preparation strategies phase presents
career information as an integral part of the academic
curriculum and provides off-campus learning experiences.
The third phase, compromise process
, as Blau et al.,
^968
,
point out, deals with the balancing of an
individuals choice preferences with his expectancies
for achieving a particular goal. Here, it is essential
that an individual understand the political implications
of changing career trends matched with the skills he/she
has developed. The aim is not to restrict growth or
limit choices but to equip students with the necessary
skills to be prepared for almost anything. This relates
directly to the fourth phase, transference of knowledge
,
which is the basic catalyst for academic and social
change. If an individual understands the implications
of the total process then he/she can make some reasonably
accurate forecasts or predictions of the future. At that
I
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point, he/she can consider what skills again are
important to achieve the necessary ends which he/ she
desires. Fifth, the access phase is the filtering
out process through which the limitations of knowledge
and labor market controls restrict an individual's
entry into a particular career field. Parallel in
importance is the sixth phase, time modifications
which refer to the resourcefulness of the individual
and his/her timely ability to apply acquired skills.
To this end, emerges the final phase of goal achieve-
ment which may be the obtainment of the original goal
or some modification based on the introduction of new
knowledge and application of acquired skills.
Selection of Study Site
Three considerations guided the selection of
the University of Massachusetts at Boston. The first
reason was to maximize the diversity of respondents.
To assure this, it was decided that an analysis of both
the faculty and administrators' populations would be
required but also a public university in an urban environ-
ment was essential to the research concerns of the study.
As Baldridge mentions in Academic Governance (p . 41, 1971 )
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One of the striking differences is the
extent to which the goal of accepting
good students only is emphasized in
private universities and by contrast
the goal of educating to their utmost
whoever can get into the state univer-
sities
. We notice also that it is in the
state university that there is emphasis
on satisfying the needs of the local area
and keeping costs down as well as keeping
harmony within the university.
Implicit in this desire to educate to the utmost
^fthin a public institution is the development of
essential decision-making skills applicable to career
choices. Additionally, a public university would offer
interdisciplinary programs for students which would serve
to enrich his/her area of major study. With, this concern
for an academically diversified sample, the Boston Campus
offered an excellent foundation due to its three colleges
;
(1) The College of Arts and Sciences and, (2) the College
of Professional Studies, which are located at the Harbor
Campus, constructed during the early 1970' s. Located
at the Downtown Center near the Public Garden at Park
Square is the, (3) College of Public and Community Service.
Due to colleges and universities becoming increasingly
aware of economic pressures imposed by manpower fluctu-
ations, a second consideration was to select a campus
74
undergoing long-range planning and identification of
goals through self-studies.
At the University of Massachusetts at Boston,
there was a campus Long Range Planning Committee charged
with the task of reviewing documents concerning, "pre-
liminary considerations" for a self-study. This Committee
was formed as an attempt "to respond to a variety of often
conflicting ideas with regard to programmatic direction,
admissions policies and resource allocations." (Policy
Statement University of Massachusetts/Boston, 1977)
Subj ects
The sample consisted of full-time faculty and
administrations at each of the three colleges on the
University of Massachusetts, Boston Campus. It should
be clarified that administrators, in principal, have
full-time responsibilities even though it may not be
reflected in their time appointment or contract.
It was decided to take a 20% random sample of the
College of Arts and Science due to its large full-time
population. In addition, the total full-time populations
of both the College of Professional Studies and the College
of Public and Community Services were used. The break-
down of each of these areas is as follows:
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(a) College of Arts and Sciences
Total Full-time Faculty = 300
207o Sample = 60
Total Full-time Administrators = 25
Sample
= 25
(b) College of Professional Studies
Total Full-time Faculty = 17
Total Full-time Administrators = 10
(c) College of Public and Community Services
Total Full-time Faculty = 34
Total Full-time Administrators = 13
-(d) Central Administration
Total Full-time Administrators = 28
Total Sample Size = 187
Pilot Study
During the summer and early fall months
,
the
literature was carefully studied and several experts
in both the field of higher education in general and
career education in particular were consulted to provide
some background data of the crucial elements to the
research problem. After various informal interviews
*Tho s e administrators selected for the study were considered
due to their program areas and relevance to the research
questions
.
1
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with both administrators and faculty, a pilot study
was designed as a step preliminary to the formulation
of a final instrument. Thus, the Goals Assessment
Inventory was developed to provide a comprehensive
picture of administrators’ and faculty perceptions and
preferences of career-related institutional goals.
This instrument was distributed during the fall of 1977
to a small sample of ^ administrators and ^ faculty.
The instrument was divided into two parts:
institutional Goals which consisted of 16 goal
statements based on a likert-type scale and; (2)
Career Directions Goals which consisted of 31 goal
statements. A section was provided for evaluation
at the end of the questionnaire for respondents
.
Consideration regarding either retaining or
rejecting goal statements was based on the following
outline
:
(1) General comments throughout the instrument
and in the section on the back.
(2) High proportion of ’’don’t know" or "don't
understand" answers.
(3) Great number of qualifications by the re-
spondents regarding the directions or the
task
.
(4) High proportion of refusals to answer.
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(5) Substantial variations in answers by different
respondents
.
Even though a pilot or pretest of the research pro-
ject of the research project was administered, the resulting
instrument (GAI) itself is. due to the exploratory
nature of the study, still is considered to be an ex-
tension of a pilot.
Procedure for Collecting Data
Since the population consisted of a large state
university, it seemed most likely to exhibit goal
iri its structure. This concern for diversi-
fication dictated that the sample of respondents be
drawn from each of the three colleges
.
(College of Arts
and Sciences, College of Professional Studies, College
of Public and Community Services)
.
Drawing a sample of respondents and administration
of the instrument consisted of the following procedure:
(1) Interviewed chief administrators and deans
and secured permission to begin the research
within their area.
Secured listing of full-time faculty and
administrators within each department and
college
.
( 2 )
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(3) Separated teaching faculty from faculty who
hold administrative posts. (i.e., Chairpersons
and department heads in colleges and in
central administration were considered as
administrators
.
)
(4) Took a stratified random sample of the
College of Arts and Sciences.
A decision was made to stratify CAS based on its
size and possible groupings by similarities of division
focus. (i.e., Humanities, languages, etc.)
ihe strata were divided into four parts:
Humanities
Art
Black Studies
Classics
History
Music
Philosophy
Religion
East Asian Studies
Theatre Arts
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Language
English
French
German
Italian
Russian
Spanish
Natural Sciences
Biology
Chemistry
Mathematics
Physics
Social and Behavioral Sciences
Anthropology
Economics
Politics
Psychology
Sociology
Law 6t Justice
Teacher Certification
Dean's Office
Women Studies
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It was decided that a 207o sample of the total
full-time population (300) should be adequate; therefore,
a sample group of 15 would be taken from each stratum.
A sampling interval of 5 was determined. Then a table
of random numbers was consulted. After which, based on
the alphabetical order listed by department, a random
sample of the population was taken.
(5) Sample total full-time population of chair-
persons in College of Arts and Sciences.
(6) Sample total full-time populations of faculty
and administrators in College of Professional
Studies; Public and Community Services and
Central Administration.
(7) During the winter semester, the questionnaires
were placed in mailboxes.
(8) Ten days after the questionnaire was adminis-
tered, a follow-up letter to non-respondents
was sent.
(9) After another week, non-respondents were tried
to be reached by phone.
(10)
A follow-up visit to the campus was made a week
later with the intention of (1) personally
contacting all the non-respondents in all the
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colleges; or (2) leaving a personal handwritten
note with another copy of the instrument under
the faculty doors or on individual desks rather
than in mailboxes.
Scoring Process
The scoring process is based on a likert-type
5-point scale divided into two groups for perceptions
and preferences. For example, the following goal
statement would be scored by the respondent according to
the alternatives in the manner shown below. He/ she
would be expressing his/her perception that the aim,
intention or goal "to sponsor cultural events" is of
medium importance at his/her university but that he/ she
believes it should be of no importance as an aim, inten-
tion or goal of his/her university.
This instrument and scoring process is based on
questionnaires designed by Edward Gross and Paul V.
Grambsch in their research on institutional goals in
the university and James E. McLean and M. Roy Loree
at the University of Alabama's study on comprehensive
career education programs.
Example:
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83
Analysis of Data
In analyzing the formulation of institutional policy
within the social structure of a university, the research
should reveal any discrepancies or variations in the
goal structure.
The analysis of the data focuses on responses within
each of the three colleges and in central administration
regarding the institutional goals and the career directions
goals. Mean of the responses for institutional goals both
of and should be categories was ranked for faculty
and administrators to determine the relative importance
of career education goals compared with the other in-
stitutional goals. Breakdowns and comparisons were
also made of the institutional goals by college. Then
the percentage of each person in each goal category was
taken and the Chi-Square analysis was used.
Summary
Aforementioned, this was an exploratory study vjhich
sought to lay the groundwork for further analysis into
institutional career-education goals. Due to limited
research efforts for reference, a major limitation
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of the methodology stems from its exploratory nature.
Several important methodologies which now in retro-
spect can be appreciated for carefully designing a more
clarified focus in the research of long-range planning
were examined concerning selection of sample, procedure
for dissemination of instruments; and follow-up of
non-respondents
.
CHAPTER IV
ANALYSIS OF THE DATA
In this study, the analysis of these data is organized
according to the following statistical procedures:
(A) measures of central tendency,
(B) chi-square
(C) Spearman rank-difference correlation.
These procedures were used to answer six research
questions. The research questions were:
(1) What are the perceptions of faculty and
administrators toward career-education goals?
(2) What are the preferences of faculty and ad-
ministrators for career-education goals?
(3) How do faculty and administrators rank the
goals of career-education in comparison with
the other institutional goals of the univer-
sity?
(4) What is the relationship between perceived
and preferred goals toward career-education
for faculty and administrators?
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(5) If significant differences do exist between
faculty and administrators, how are career-
education goals rated within colleges at a
state institution?
(6) How do faculty and administrators rank goals
within career-education?
For the purpose of this study, the investigator
selected to report Spearman rank-difference correlation
and chi-square results at the .05 level of confidence.
The data presented in this chapter were collected from
a research population which consisted of 76 university ad-
ministrators and 111 university professors in a state insti-
tution. The consolidated system was composed of three
colleges: College of Arts and Sciences, College of Pro-
fessional Studies, and College of Public and Community Ser-
vices. A total of 60 administrators at 797o and 48 faculty
at 437o responded to the questionnaire with an overall
response rate of 587o.
The statistical analyses for the research project were
divided into seven main categories. Of these categories,
computations were either based on the following breakdowns:
(A) Aggregate groups surveyed across a state
university (total groups of administrators
and faculty combined)
.
Table 1
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The response rate (usable questionnaires) was as follows;
A
Administrators
Group
Total
Number
Surveyed
Respon-
dents
Non-
Respondents
Response
Rate
Academic
Affairs 6 6 0 100%
Student
Affairs 12 12 0 100%
Central
Administration 10 9 1 90%
College of
Arts and
Sciences
25 20 5 80%
College of
Professional
Studies
10 5 5 50%
College of
Public and
Community
Services
13 8 5 62%
TOTAL 76 60 16 79%
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B
FACULTY
Group
Total
Number
Surveyed
Respon-
dents
Non-
Respondents
Response
Rate
College of
Arts and
Sciences
300/60 - -
-
Division of
Humanities 15 6 9 407o
Division of
Languages 15 4 11 11%
Division of
Natural
Sciences
15 7 8 47%
Division of
Social and
Behavioral
Sciences
15 7 8 47%
College of
Professional
Studies
17 8 9 47%
College of
Public and
Community
Services
34 16 18 47%
TOTAL 111 48 63 43%
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C
Administrators Faculty
Total Number
Surveyed
Respondents 60 48 108
Nonrespondents 16 63 79
Total 76 111 187
Response Rate 797o 437o 587o
{
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(B) Aggregate groups surveyed within each of
the three colleges at a state university
(College of Arts, College of Professional
Studies, or College of Public and Coiranunity
Services)
.
Research Results
The perceptions and preferences of faculty and admini-
strators toward career-education goals were the variables
to be tested by the survey. The questionnaire posed this
question in two ways. First, the respondents were asked how
they perceived the university's focus on the goal. Then,
they were requested to indicate their preferences of what the
emphasis should be. It seems clear from the results on
Table 2 (Appendix D) and 3 that there is not an overwhelming
emphasis on career-education goals. Although, for example,
the goal statements which refer to career education are not
ranked lowest on the scale, the negative goal of isolating
traditional subjects from career development programs is
ranked number 1 (highest importance) as perceived goal and
number 8 as preferred goal. This ranking was on a basis
of all 34 goal statements according to their means.
Four kinds of summary data are given in Table 2 for
each of the 34 goal statements. The figures in the bottom
left comers are measure of central tendency. The means
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may range between 1.0 and 5.0 and can be interpreted in
terms of the GAI response format--2.0 "of low importance;"
3.0, of medium importance;" 4.0, "of high importance" etc.
The higher the mean, the greater the "Should Be" importance
of the goal statement. The standard deviations indicate the
degree of variation in responses around the item mean; the
larger the standard deviation, the greater the spread of
responses--the greater the disagreement about the importance
of the topic within the group in question.
As stated previously, the instrument was divided into;
(1)
Part I consisting of 16 institutional goal statements
and (2) Part II consisting of 18 career-goal statements.
In looking at Table 3, the top five ranked goal are as
follows
:
(1) To isolate classes in the more traditional
subjects from career development programs...
(2) To protect the faculty's right to academic
freedom. .
.
(3) To assist students to examine their beliefs
critically. .
.
(4) To ensure the favorable appraisal of those
who validate the quality of the programs
offered. .
.
(5) To maintain top quality in all programs
we engage in. .
.
Psrcsivsd
1
?rafarrad
Goal Tmnk Maan Rank
j
i
Maan
34. To claisas In tha aiora tradi-
tional iubjacts a.«.. philotophy. English.
1 alscory) trom car««r d«v«IoDMnc
1
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3.3 3
i
i
15. To prottct tha faculty's right to acadaarc
1
tr««<ioBi. .
.
2 35 * 4.4
i 1. To assist studants to axasana thair baliafs
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. .
3 3.3 1 4.5
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who validata tha qualitv of tha prosrams
offarad.
.
.
- 3.1
1
30 3 1
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6 3.0
1
1
6
1
.
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j
intallact cultivatad to tha maximum. 3.C 3 4.3 1
|13. To ansura tha continuad confidanca and
hanca support of thosa who centributa
substantially to tha financas and othar
=>dt«risl rasourca naads of tha univarsitv. .
3 3.0 22 3.4
1
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; in studants. . . 9 3.0
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32. To assist scudancs In making caraardecisions.
. .
®
20 2.7 14 3.7
•5- To carry on applied research. 21 2.6 26 3.3
on all Important Issues.(not only curriculum)T^e will of the full-clme faculty shall prevail. 22 2.6 31 3.1
11. To carry on pure research. 23 2.6 32 3.1
19. To encourage students to be aware of currentimplications of critical career Issues intheir field,
. .
24 2.6 13 3.7
23. To develop educational programs and experi-
encasgeared coward potentially new and
emerging career fields.
.
25 2.6 18 3.6
31, To strengthen the campus advising programsfor career counseling, planning and placement..
. 26 2.6 10 3.9
;26. To provide accurate and current information
on careers.
. . 27 2.5 20
!
3.6 '
[18. To increase students’ awareness of changing
1 labor market trends in his/her chosen major
field.
.
.
23 2.4 16 3.6
28. To provide alternatives in academic skills
among career choices.
. 29 2.3 25 3.4
30. To provide students with an understanding
of the labor and manpower systems. 30 2.3 29 3.3
12. To orovide special training for part-time
adult students through extension courses. 31 2.2 15 3.6
27
. To incorporate career directions infor-
mation as an integral part of Che fresh-
man orientation program.
.
32 2.1 28 3.3
25. To make Job trends information an in-
tegral part of Che general curriculum
for all students at Che university.
33 2.0 33 3.0
i
33. To develop a comprehensive career develop-
ment program which includes career infor-
mation in classes.
34 2.0 34
1. 1
2.3 :
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It appeairs that administirato'rs and faculty who paTti-
cipated in the study feel that the goal statement ^ is
the most vigorously pursued by the university. On the
other hand, they felt that it ought to be ranked eighth.
Table 5 (Appendix D) presents the findings for the
across the university analysis of the relationship between
faculty and administrators regarding career goals. Of
significance were the "is" statements of goal #15 (.0003)
and of goal #33 (.030). These two statements dealt with
faculty rights and with a comprehensive careerdevelopment
program. At this point, it is unclear whether the re-
spondents were in favor of career programs but restrictive
of its inclusion in the total curriculum.
In Table 6, (Appendix D) the crosstablulation of goals
10, 28, 33, 34 by college proved statistically significant
(p. ^ .05) in the analysis comparing the rating of goals
from one college to another. For example, all four of the
statements turned out to be statistically significant on
the preferred goal.
Research Questions
This study was concerned with examining possible
career-related variables which might be of theoretical
importance in an exploratory analysis of institutional
career-education goals.
\
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1. What are the perceptions of faculty and ad-
ministrators toward career-education goals?
The data in Table 3 show that the faculty and adminis-
trators perceive the university's focus to be primarily
upon institutional goals rather than career.
2. What are the preferences of faculty and adminis-
trators for career-education goals?
Based again on the findings presented in Table 3,
the preferences toward higher ranking of the institutional
goals is valued over the career goals.
3. How do faculty and administrators rank the goals
of career education in comparison with the other in-
stitutional goals of the university?
The data (Table 3) suggest that the ranking of career-
education according to some interpretations is not placed
too low; however, in comparison with the institutional
goals, in general, the career goals are ranked lower.
4. What is the relationship between perceived and
preferred goals toward career-education for faculty and
administrators ?
The correlation between perceived and preferred goals
is ranked significantly high (Table 8 - Appendix D) in nine
out of twelve goal statements . This is based on grouping
of combined same of administrators and faculty.
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5. If significant differences do exist between
faculty and administrators, how are career-education goals
rated within colleges at a state institution?
The data indicates that (Table 4 - Appendix D) the
student - instrumental goals is considered to be of
"medium- importance"
. The ratings tended to be higher for
should be responses of the College of Professional Studies
compared with the other two colleges.
6. How do faculty and administrators rank goals
within career-education?
As the data in Table 8 suggest in using Spearman's
Rank Correlation, the groupings of the goal areas on both
"is" (perceived) and "should be" (preferred) for each
item category proved statistically significant (p
. ^ .05)
for the following areas
:
Student Expressive = .001
Student Instrumental = .006
Research = .043
Direct Service =
. 004
Adaptation = .003
Motivation = .048
Career Awareness = .014
Integrated Career Curriculum = .009
Isolated Career Information = .001
A review of the thirty-four item instruments indicates
that some discrepancies exist between the respondents want-
ing career development programs; however, not wanting such
a program to be integrated with the traditional classes.
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In view of the exploratory nature of this research,
through preliminary investigation, the results of the study
were judged to be inconclusive and needed further examina-
tion.
CHAPTER V
The findings in this study are considered in a broad
perspective in that they raise several questions regarding
the role of higher education and work. Some of the questions
are as follows: (1) what should the proper relationship
between education and work be? (2) Should education be
more career-related or work more educationally related?
(3) Who should set the requirements for educational in-
stitutions--the educational community or the labor
market? (4) Is there a critical choice point in students'
educational development? (5) Should academicians be con-
cerned with the current labor market trends in order to
provide updated information to classes? (6) How much
career information should be presented in the classroom and
how? (7) Should career development information be in-
tegrated into the regularly required curriculum within an
university? (8) Can academic diversity be maintained in
these times of economic constraints?
Although this research effort was exploratory in de-
sign, it attempted to identify and establish a basis to
define consensus areas of faculty and administrators re-
garding career-education goals . Despite the inconclusive
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results, the questions generated by the research instru-
ment embraced some of the philosophical foundations in
education and established the framework for further com-
prehensive research on the purposes and objectives of
higher education.
This study focused on university faculty and admin-
istrators and on their perceptions and preferences of what
the goals of the university are, and what the goals should
be. In addition, it presented some conceptual considera-
tions as a framework for the study. These concepts were
as follows
:
Concept 1 . That the career selection
process consists of two parallel paths; the perceiving
and the selection agency practices.
Concept 2 . That the labor market is the
primary limiting factor of higher education policy
formulation regarding career education.
Concept 3 . That there is dissonance be-
tween what the individuals within a goal system perceive
as the goals; what they prefer the goals actually are;
and what people actually do.
The research was theoretically based on J. Victor
Baldridge's Political Model as a means of a policy analysis.
In addition, the instrument relates directly to the frame-
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work of those instruments designed by Edward Gross, Paul
V. Grambsch, James E. McLean and M. Ray Loree.
The operationalization of the career directors
concepts can be examined through the procedure presented
in Diagram 6
.
Discussions
The results were analyzed primarily through measures
of central tendency, chi-square and Spearman's Rank
Correlation. Mean responses among the sample are compared
and ranked in order of importance.
Faculty Comments
Some of the faculty included comments along or in
place of the return of the survey. These are summarized
and included here because they represent an additional
dimension.
The most frequent comment was that some faculty were
basically opposed to completing questionnaires. One
limitation of the study, in some cases, may have been the
introductory letter written by Deans of the College and by
the Chancellor. Some commented that it is too restrictive
a process to respond to such important questions in limited
space. It was interesting to note that some respondents
were reluctant to complete the questionnaire when it was
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placed in their mailboxes; however, upon a personal request
by the investigator and hand carrying the questionnaire, the
survey was completed.
Some faculty responded to the questionnaire explaining
that their answers would have to vary depending on whether
they focused on the university as a whole or their particular
department. Additionally, these faculty wanted to consider
what ought to be and took no claim of insight into what is
.
These are the kinds of comments which help the investi-
gator establish a methodology for further research.
Consistent with studies which have inquired as to the
purposes of higher education (Gross and Grambsch 1968, 1971;
Cohen and March 1974
;
Peterson 1973 ; and
Baldridge 1971;) this study also lays the groundwork for
additional research in goal systems.
Suggestions for Further Research
This study was conceived as an exploratory inquiry
into the perceptions and preferences of faculty and ad-
ministrators toward career-education goals. The researcher
suggests the following for further research:
(1) Analysis of the power structure based on the
relative importance of various groups and persons in making
decisions related to career-education.
(2) Examination of the extent of an administrator's
power in power in relation to external constraints in goal
identification.
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(3) Explore the relationship between power
structure and goals.
(4) Closer look at the activities of faculty
and administrators regarding their preferences for
career-education
.
(5) A comprehensive review of academic in-
stitutions’ (four-year only) mission and goals statements
concerning career-education.
(6) A survey of student perceptions and pre-
ferences toward institutional goals.
(7) A long-range on-site evaluation of career-
education information provided in the traditional class-
room.
Summary
At best, the research on goal systems has barely
touched the surface toward an re-examination of higher
education’s policies and purposes. It must be decided
whether it is still important to maintain academic di-
versity or to provide learning experiences or information
to students. Perhaps, these two concepts are not opposed
or better yet, they may best be enhanced by the presence
and awareness of the other. Is it the goal of career-
education to limit opportunities or to provide viable
alternatives? If it is the latter, then could this goal
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best be served by ensuring diversification in academic
programming? Does the concept of diversity leave room
for change? All these questions and more must be answered
if sxceHenc6 in Gducation is to suirvivG
.
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APPENDIX A
GOALS ASSLSSI’ENf INVENTORY
A Study for the
School of Education
University of Massachusetts
Amherst
This questionnaire is being given to faculty
and administrators in each of the three colleges
at the University of liassjchusetts
,
Boston, It
is an exploratory study of career education as
an institutional goal. This analysis will pro-
vide a comprehensive picture of how faculty aad
administrators see the university.
The results should he of value to you in your
university work and will be available upon re-
quest.
Although your questionnaire has been numbered,
it is part of a coding system which indicates who
has not responded. It will be erased as soon as
it has been chocked off a master list. Therefore,
no connection can be I'.'aclo between your name and
survey results. It is strictly confidential and
results will be summarized only for groups; facul-
ty and adr;ii ni stra tors .
The questionnaire is organized for quick
answering, so it will take no more than twenty
minutes to finish.
In advance, thank you for you cooperation!
Bonita II. Taylor
Graduate Student
School of Educa t i on
GOALS ASSESSMENT IHVFN TnRY
Winter 1977
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One of the critical issues in American higher education has to do
with the proper aims or goals of the university. Our conception of goalsis at thehypothetical stage and needs more empirical verification. Be-low are listed a large number of the more conimonly claimed aims or’inten-tions of the university. Please react to each of these in two different
ways:
(1) How important ij^ each aim of this university?
(2) How important should be the aim of this university?
Example:
of
no
importance
or
not
applicable
of
low
importance
of
medium
importance
of
high
importance
of
extremely
high
importance
1. To sponsor cultural i s X
events
. . .
should be X
A person who had checked the alternatives in the manner shown above
would be expressing his/tier perception that the aim, intention or goal
"to sponsor cultural events" is of medium importance at his/her universi-
ty but that he/she believes it should be of no importance as an aim, in-
tention or goal of his/her university.
This instrument is based on questionnaires designed by Edward Gross
and Paul V. Grambsch in their research on institutional goals in the uni-
versity and James E. McLean and M. P.oy Loree at the University of Alabama's
study on comprehensive career education programs.
ALL QUESTIONS ARE ABOUT THIS UNIVERSITY, THAT IS, THE ONE AT WHICH YOU
ARE PRESENTLY EMPLOYED.
PART I
Institutional Goals
Please respond to these goal statements
by making an X; one after is^ and one
after should be.
of
no
importance
or
not
applicable
of
low
importance
of
medium
Importance
of
high
Importance
of
extremely
high
i
mportance
1, To assist students to i s
examine their beliefs
critically . . . should be
2. To provide students with i s
skills and experiences which
maximize the likelihood of should be
their occupying a high sta-
tus in life and a position
of leadership in society...
3. To carry on applied i s
research ...
should be
1 —
- 2 -
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PLEASE REMEMBER all questions are
about this university and your
particular department.
of
no
importance
or
not
appl
icabl
e
of
low
importance
of
medium
importance
of
high
importance
of
extremely
high
importance
4. To serve as a center for the
dissemination of new ideas
that will change society...
i s
should be
5. To ensure the favorable ap-
praisal of those who vali-
date the quality of the
programs of f ered . .
.
( e
.
accrediting bodies)
i s
should be
6. To make sure that on a 1
1
important issues (not' only
curriculum), the will of
the full-time faculty shall
prevail...
i s
should be
7. To protect and facilitate
the students' right to in-
quire into, investigate,
and examine critically any
idea or program that they
might get interested in...
i s
should be
8. To maintain a balanced
level of quality across the
whole range of university-
wide programs ..
.
i s
should be
9. To produce a student who
has had his/her intellect
cultivated to the maximum...
i s
should be
10. To prepare students spe-
cif ical ly for careers . . .
i s
should be
11. To carry on pure
research . .
.
i s
should be
12. To provide special training
for part-time adult students
through extension courses...
i s
should be
%
13. To ensure the continued con-
fidence and hence supi)ort of
those v/lio contribute suLstan^-
tiolly to the finances and
other nulerial resource
needs of the university...
i s
should be
14. To gradually develop a grad-
uate program...
i s
should be 1
- 3 -
PLEASE REMEMBER all questions are
about this university and your
particula*- department.
of
no
importance
or
not
applicable
of
low
importance
^of
medium
importance
3
T3 O
O
-h
rf 3-
Of w.
3 to
O 3“
O
of
extremely
high
Importance
15. To protect the faculty's i s
right to academic freedom...
should be
16. To maintain top quality i s
in all programs we engage
in... should be
PART II
Career Directions Go a 1
s
17. To encourage students to
consider alternative ap-
proaches to career fields...
i s
should be
18. To increase students'
awareness of changing
labor market trends in his/her
chosen major field...
i s
should be
19. To encourage students to
be aware of current impli-
cations of critical career
issues in their field...
i s
should be
—
20. To assist students in plan-
ning their own learning
exper i ences . .
.
i s
should be
21. To provide cooperative ed-
ucation or off-campus work/
learning experiences through
internships or practicums as
a method of evaluating and
grading student perfor-
mance. . .
i s
should be
22. To prepare students for
graduate wor k . .
.
i s
should be
23. To develop educational
programs and experiences
geared toward potential-
ly new and emerging
career fields ..
.
i s
should be
- 4 -
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PLEASE KEMEMRER all questions are
about university and your
particular department.
of
no
importance
or
not
applicable
a
*o o
o
-h
-s
Ot o
3 ^
o
of
medium
importance
of
high
importance
of
extremely
high
importance
24. To emphasize applied ex-
periences as well as
academic skills...
i s
should be
25. To make job trends in-
formation an integral part
of the general curriculum
for all students at the
uni vers i ty . .
.
i s
should be
26. To provide accurate and
current information on
careers
..
.
i s
should be
27. To incorporate career di-
rections information as
an integral part of the
freshman orientation
program.
.
i s
should be
28. To provide alternatives in
academic skills among
career choices...
i s
should be
29. To develop critical decis-
ion-making skills in
students
. .
.
i s
should be
30. To provide students with
an understanding of the la-
bor and manpower systems...
1 s
should be
31. To strengthen the campus
advising programs for ca-
reer counseling, planning
and pi acement
. .
.
i s
s li 0 u 1 d be
32. To assist students in making
career deci s ions...
i s
should be
33. To develop a comprehensive
career development program
which includes career infor-
mation in classes...
i s
should be
34. To isolate classes in the
more traditional subjects
(i.e., philosophy, English,
history) from career devel-
opment proqr.ains . . .
-
i s
should be
- 5 -
PART III
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It is quite possible that I have not included aims or goals which
are important at this university, or may ha-e badly stated such an aim
or goal. • If so, please take this opportunity to correct me by writingin corrections below.
GOAL
of
no
importance
or
not
applicable
of
low
importance
of
medium
importance
of
high
importance
of
extremely
high
importance
is
should be
i s
should be
PART IV
Background Information
1, Your present academic rank;
Professor 1
Associate Professor 2
Assistant Professor 3
Instructor 4
Lecturer 5
Any other faculty appointment
. 6
2. Administration:
I do not hold an administrative position 1
I hold a full-time post in administration
at the university 2
3. Your present academic status:
Tenured 1
Non-tenured 2
4. Age:
Under 30 1
30 - 40 2
41 - 50 3
51 - 60 4
Over 60 5
5. Sex:
1
2
Fema 1 e
Male
APPENDIX B
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INSTITUTIONAL GOALS
Title GAI Goal Areas
Student Expressive (EIS) (ESB) 1. 9
Student Instrumental (CIS)(CSB)* 2, 10
Research (RIS) (RSB) 3, 11
Direct Service (DIS) (DSB) 4, 12
Adaptation (AIS) (ASB) 5, 13
Management (MIS) (MSB) 6, 14
Motivation (MOIS) (MOSB) 7, 15
Position (PIS)(PSB) 8, 16
Career Awareness (CAIS) (CASB)* 17, 18, 19, 22,
23, 26, 30
Decision-Making Skills (DMIS) (DMSB)* 20, 21, 24, 28,
29
Integrated Career Curriculum (ICIS) (ICSB)
*
25,
33
27, 31, 32,
Isolation of Career Information (IIS) (ISB)* 34
* Career Related
APPENDIX C
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April 18, 1977
'k
). Victor Baldridge, Ph.D.
ligher Education Research Institute
524 Westwood Blvd. Suite 850
Los Angeles, California 90024
j)ear Dr. Baldridge:
'
Warren Gulko, a professor on my dissertation committee, suggested that I con-
cact you regarding my interest in the political model of university governance.
four books, "Power and Conflict in the University" and "Academic Governance" were
I
>iuite instrumental in enriching my analysis of organizational decision-making at
j:he university level. Resultantly, I would like to use your political model in
looking at decision-making and the implications of goal congruence with emphasis
1
|)n strategies for career education.
Tentatively, my aim is to focus on the following methodology:
(1)
To assess the career goal congruence in perceptions and
preferences among administrators (deans, dept, heads etc.),
faculty and students in a professional school at a state
university.
(2) To analyze the power structure and choose the appropriate
decision-making model.
(3) To predict the outcome or implications of goal dissonance.
(4)
To design a questionnaire which will assess the goals of the
decision-making structure.
\'Jhdmcrc I of /PuissacJ,vsef{s
/Amherst, Mmshtkasetk ol002./(>/I^S‘/S--ZI‘/l
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(5) To conduct an interview which will serve as a means of clari
Tying goals indicated in the questionnaire.
(6) To make recommendations for a follow-up study in 3-5 years
based on the data collected.
I I will be attending the AIR Forum in Montreal on May 8-12. If you would be
I
willing to meet with me briefly regarding the design of my questionnaire, I would
preatly appreciate it.
j
Thank you in advance for your consideration and hope to see you soon.
1
i
I
I
Sincerely,
Bonita M. Taylor ^
I
i
I
j
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OFFICE OF THE CHANCELLOR
WHITMORE ADMINISTRATION BUILDING
AMHERST, MASSACHUSETTS 01002 October 14, 1977
Dr. Robert Steamer
Provost
University of Massachusetts
Harbor Campus
Columbia Point
Boston, MA 02125
Dear Bob:
This letter will introduce Bonita Taylor to you. Bonnie
is a student who has been working on a research project
focusing on university administrations and general academic
decision making processes. She would like to discuss with
you the feasibility of using the Boston campus in her case
history study. I recommended that she talk with you and
seek your advice. I would appreciate any assistance you
could offer her in this matter.
Sincerely,
Randol^^. Bromery
Chancellor
1
^1
k
i
77-1073
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TKLKPHONC (•17) ia7.|*00
November 10, 1977
Ms . Bonita M. Taylor
Graduate Student
University of Massachusetts /Amherst
School of Education
Amherst
,
MA
Dear Ms. Taylor:
In response to your letter of October 27, ve shall be pleased
to support you in every possible way in your study of university
organization.
If, in addition to the letter of introduction to faculty and
staff which we have prepared, you are in need of any other
materials or personal intervention, please let me know.
It is a pleasure to be of help to you.
Sincerely,
and Proves
RJS/eol
xc: Chancellor Bromery
vj^RS/
W 8 6'3 •
UNIVERSITY OF
AMHERST . BOSTON
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MASSACHUSETTS
• WORCESTER
OFFICE OF THE CHANCELLOR
ADMINISTRATION BUILDING
HARBOR CAMPUS
BOSTON, MASSACHUSETTS 021 25
April 5, 1978
MEMORANDUM FOR; Vice Chancellors, Deans, Department Chairpersons,
Faculty, and Administrative Office Directors
SUBJECT
:
Questionnaire
This memo comes to introduce to you Bonita Taylor, a doctoral
student at the Amherst campus. Some of you are. already familiar
with her dissertation problem - to develop a conceptual/operational,
framework for studying the education/work relationship as a goal
at a major State university.
In order to assess the attitudes of both administrators and
faculty to the campus’ success in reaching its institutional and
career educational goals, she has prepared a questionnaire, select-
ed a random grouping of individuals and will be on Campus Thursday,
April 6, 19T8 to distribute the questionnaire and to answer questions.
The questionnaires will be kept confidential.-, the analysis of
your input will be by college only. The results of the study will
be shared upon request.
Claire Van Ummersen
Chancellor
NOTE: Please return the completed questionnaires by April lU, 1978
as follows
;
- Faculty members and chairpersons please return completed
questionnaire to their respective collegiate dean s office
(Deans please keep their questionnaire in their office);
- Administrative Office Directors return completed questionnaire
to their respective Vice Chancellor's Office (Academic Affairs
and Student Affairs ,
)
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AMHERST . BOSTON • WORCESTER
OFFICE OF THE VICE CHANCELLOR
FOR ACADEMIC AFFAIRS AND PROVOST
V. HiTMORE ADMINISTRATION BUILDING
AMHERST, MASSACHUSETTS 01002 Noveitiber 21, 1977
Paul V. Grainhsch, Ph.D.
Dean of School of Business Administration
Center for Acaderdc Administration Research
University of Minnesota
Minneapolis, Minnesota
Dear Dr. Gramhsch:
In your works, "University Goals and Academic Power" and "Changes
in University Organization"
,
you surveyed the goal system on general
university goals. Your studies are of particular relevance to my re-
search on university career-education goals.
I am ccnpleting my graduate work in Urban Education: Higher Edu-
cation Administration at the University of Massachusetts, Amherst this
academic year. In reviewing the literature regarding career-education
and Goals in Universities, I came across your interesting study.
l-iy dissertation is an exploratory study designed to investigate
faculty and administrators perceptions and preferences regarding career
education goals in higher education and to determine whether a relation-
ship exists between the two.
A review of the literature reveals a paucity of research or uni-
versity goals in general and career—directions emphasis in particular.
Vie seen to know little about what the coitponents within the goal struct-
ure (faculty, administrators, students) of the university really feel
about the direction of the institution. More information is needed in
studying the purpose of higher education and its relation to work.
This study ms designed to provide information concerning the
follawing questions;
1. t'Jhat are the university goals on career-education?
2. ^\hat are the stated career-education goals of each of
the colleges (3) at the university?
3. bliat cire the perceptions and preferences of faculty
and administrators toward careed-education goals?
4. V'Jhat, if any, is the relationship between preferences
and perceptions of faculty and administrators?
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5. If significant differences do exist between faculty
and administrators, how are career-education goals
prioritized within a professional school at the
university?
6. Do faculty feel that they have adequately academically
equipped their students with the skills necessary for
adaptability in the changing world of work?
7. How much attention has been given to career directions
outside of tlie career-development office?
8. Is the institutional goal of preparation of students for
work incongruent with the articulated career-education
goals of the faculty and administrators?
Planned institutional diversity of programs within a university
structure is often difficult to achieve while maintaining agreerrent of
purpose of stated missions and goals. A closer examination of these
goals is being taken by long-range planning committees. With their
analysis of the goal structures, questions regarding these areas are
being asked; higher education's responsibilities to students and work;
work and the quality of life; career-directions curricula; career-
assessment and higher education; liberal arts vs. career education.
I would like your permission to modify the instrument which you
used in your studies. This would enable me to design an instrument
which measures faculty and administrators perceptions and preferences of
career-education goals—both as defined by what they see the organi-
zation as trying to do and as what they feel the organization should be
doing.
Your consideration and any materials which may further assist my
research would be greatly appreciated.
Sincerely,
Bonita M. Taylor
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UNIVERSITY OF WASHINGTON
SEATTLE, WASHINGTON 98195
November 30, 1977
Ms. Bonita M. Taylor
Office of the Vice Chancellor
for Academic Affairs and Provost
Whitmore Administration Building
University of Massachusetts
Amherst, Mass. 01002
Dear Ms. Taylor;
The study you propose to do sounds interesting and worth doing.
We are glad to offer permission to use the instrument developed by
Dr. Paul V. Grambsch and myself subject to the following conditions:
1. You let me see it before you go ahead (since you are
planning modifications)
.
2. You acknowledge its source on the questionnaire you
develop and in any publications or other presentations.
3. You let us have access to your findings. We have quite a
number of studies that have used the instrument, and are
hence accumulating valuable comparative material of use
to students of organizations.
I am sending a copy of your letter on to Dr. Grambsch since he
will have to concur. Meanwhile, please do let me know if you are
agreeable to the conditions spelled out. We have no desire to be rigid,
but since the instrument has been widely used, it has also been imitated
and occasionally misused. This hurts us all, including persons such as
yourself who have scholarly and scientific interests.
Sir^rely
,
Edward Gross
Professor of Sociology
br
cc. Prof. Paul V. Grambsch
Dept, of Management
University of Minnesota
Minneapolis, Minn. 55455
UNIVERSITY OF MASSACHUSETTS
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OFFICE OF THE VICE CHANCEl LOR
FOR ACADEMIC AFFAIRS AND PROVOST
WHITMORE ADMINISTRATION BUILDING
AMHERST, MASSACHUSETTS 01002 November 22, 1977
James E. McLeon
Institute of Higher Education
Research and Services
Box 6293
University of Alabama
University, Alabama 35486
Dear Dr. McLeon:
In reviewing your study, "Corprehensive Career Education in a Uni-
versity Evaluation," there was mention of a follow-up, "Reflections".
Is it possible to have a copy?
I am conpleting my graduate work in Urban Education: Higher Edu-
cation Administration at the University of Massachusetts, Amherst this
academic year. In reviewing the literature regarding career-education
and Goals in Universities, I came across your interesting study.
My dissertation is an exploratory study designed to investigate
faculty and administrators perceptions and preferences regarding career
education goals in higher education and to determine whether a relation-
ship exists bet^veen the two.
A review of the literature reveals a paucity of research or uni-
versity goals in general and career—directions emphasis in particular.
We seon to know little about what the conponents within the goal struct-
ure (faculty, administrators, students) of the university really feel
about the direction of the institution. More information is needed in
studying the purpose of higher education and its relation to \>?ork.
This study was designed to provide information concerning the
following questions:
1. What are the university goals on career-education?
2. What are the stated career-education goals of each of
the colleges (3) at the university?
3. I'Jhat are the perceptions and preferences of faculty
and administrators toward careed-education goals?
4. I'^hat, if any, is the relationship between preferences
and perceptions of faculty and administrators?
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5. If significant differences do exist between faculty
and administrators, how are career-education goals
prioritized within a professional school at the
university?
6. Do faculty feel that they have adequately academically
equipped their students with the skills necessary for
adaptability in the changing world of work?
7. How much attention has been given to career directions
outside of the career-developn;\ent office?
8. Is the institutional goal of preparation of students for
work incongruent with the articulated career-education
goals of the faculty and administrators?
Planned institutional diversity of programs within a university
structure is often difficult to achieve v^ile maintaining agreement of
purpose of stated missions and goals. A closer examination of these
goals is being taken by long-range planning committees. With their
analysis of the goal structures, questions regarding these areas are
being asked: higher education's responsibilities to students and work;
work and the quality of life; career-directions curricula; career-
assessment and higher education; liberal arts vs. career education.
I would like your permission to modify the instrurrent which you
used in your studies. This would enable me to design an instrument
which measures faculty and administrators perceptions and preferences of
career-education goals—both as defined by what they see the organization
as trying to do and as what they feel the organization should be doing.
Your consideration and any materials which may further assist my
research ^-r^uld be greatly appreciated.
Sincerely,
A
Bonita M. Taylor
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THE UNIVERSITY OF ALABAMA
UNIVERSITY, ALABAMA 35486
ILLEGE OF EDUCATION
lEA OF BEHAVIORAL STUDIES
December 2, 1977
Ms. Bonita M. Taylor
Office of the Vice Chancellor for
Academic Affairs and Provost
Whitmore Administration Building
University of Massachusetts
Amherst, Massachusetts 01002
Dear Ms. Taylor:
I am happy that you are interested in our evaluation of The
University of Alabama’s Career Education Program.
Please feel free to modify our instruments in any way you see
fit. I would appreciate your sharing your results.
As requested, I am enclosing a copy of Comprehensive Career
Education in a University , Reflections . Best of luck in your work.
Sincerely
James E. McLean
Associate Professor
P.O. Box 4006
JEM/jw
Enclosure
ruovof.r.it vorr.
rOl.lCY iiTATI'.KI'NT
—
iiM/r.i>:iTot:
(^J!uvcn\ (’•
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VOTl'.D: To coT.ir.icnd the serious nnd important vorV> of tlie Kew directions
Committee and the Univcrr.ity Assembly of the University of
Massachusetts at Boston under the coordination of tlic Chancellor, and:
While welconiinR the continued development and evaluation of their
rccommcndat io-as for campus policy and programs, to adopt the followinp.
fluey r.t=tc=c„t (Hoc. T75-167) o:. prio^ins
ver =
Massachusetts at Bostontj
Throunhout its brief history, the University of Massachusetts
at Boston has
attemnted to respond to a variety of often conflictinp, ’^eas
vith ’-cs-.'- o
procraniaatic direction, admissions policies and resource
fiscal constraints mahe it clear that these conflicts cannot
be icsoInc. o>
pursuinp. an cver-videninc agenda of commitments. Hard choices
made vith regard to the use of increasingly limited resources.
I.
_
text and vith fresh acknovlcdgement of the continued
importance
Universitv throughout the state and within the Boston urban
area the ^oard
T^;s"..r;,dopt= th. follovlne prlorlllPS l or tha VniversUy ot
Kppsacr.op.t pp/
Boston:
I'S /cpnt inuec\jij_ndc'j^ra_duate_grovth) within the Board of
Trustees
"'cn'roilr.cnt guidelines and ceiling in order to ensure.
a) ?,roa<i educational opportunity tor the people
o£ metropolitan Boston
and adjacent communities;
•'
“ss SS'S;
d)
• rr> uart-f're and nontraditional students,
an appropriate commitment to p i t-t..e
including development of an extended day
program.
2 )
3) Or
xuen
Mteetiue and increased access not only
iieation
t“iirrro - '-f I'i^^ncial ald^
support .services, basic st. iio
-Kss^r:r“Pou:r:;=r::s-:idr
plan and University-wide priorities
and need..
f y . 7
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Table 5
Goal Scacemeacs Slgnificanca
(Motivation)
13. To protect the faculty's right to
academic freedom . . .
(Is)
Column
Total 3
2.9
Chi square -
Missing - 5
15
14.5
21.32
28
27.2
1 2 3 4 5
0 6 10 22
-
1
0 5.8 9.7 21.4 20.41
'
3 9 18 11 3
j
2.9 3.7 17.5 10.7 2.91
33
32.0
24 103
23.3
df Significance * .0003
(Is)12 3 5
(Integrated Career Curriculum)
To develop a comprehensive career
development program which includes
career information in classes.
1 3 34
I
12 3
1
Adm
j
8.2 35.1 12.4 2.l!
1
14 15 12 0 .
Fac
1
14.4
1
15.5 12.
u
°
i
Colunn 22 49 24 2
Total 22.7 50.5 24.7 2.1
Chi square * 8.396 3 df Significance •
Missing 11
56
41
97
030
33.
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Table 6
Goal Scacamanc
(Scudar.c Inscrumantal)
10, To prepara students specifically for
careers.
. .
(Declslon-Makir.g Skills')
2S. To crovide alternatives in academic
skills among career choices.
Significance
(Should Be) Count
TOT PCT
1 2 3 4 5
5 16 1 15 4 ' !
—
Arts
3.9 21.1 19.7 7.9 i 2.6 I
Prof 0 0 0 9 i 2
0 0 0 11.3 1 2 .
6
CPCS 0 2 5 10 1 6
0 2 .
6
6.6 13,2
1
7 9
Column 3 13 20 25 10
Total 3.9 23,7 26.3 32.9 13.2
Chi square • 33.97 3 df Significance •
Missing • 4
(Should Be)
1 3 5
Arts 6 3 9 6 ' 1
12.2 6.1 18.4 12.2 2,fli
Prof 0
0
1
2.0 4.1
4
3.2
1
2.Qj
0 0 1 •> 1 10 4
CPCS
0
1
1
4-3
j
20.4 3,2
Column 6 4 13 20 6
Total 12.2 3,2 26.5 40.3 12.2
T*2
i
123
49
Chi square 16.99
Missing - 31
3 df Significance • .030
(Integrated Career Curriculum)
33. To develop a comprehensive career de-
velopment program which includes career
information in classes. . .
(Is)
1 2 3 5
14 19 5 0
19.7 26.8 7.0 0
0 6 5 0
0 3.5 7,0 1
4 10 7 1
1
5.6 14.1 9,9 1,4|
Column IS 35 17 1 71
Total 25.4 49.3 23.9 1.4
Chi square -
Missing - 9
12,11 6 df Significance -.059
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Table 6 continued
(Integrated Career Curriculum)
33. To develop a comprehensive career de-
velopment program which includes career
information in classes.
.
.
Arcs
Prof
CPCS
(Should Be)
1 2 3 4 5
15 15 7 2 0
20.5 20.5 9.6 2.7 0
0 2 4 4 2
0 2.7 5.5 5.5 2.7
1 2 8 3 3
1.4 2.7 11.0 11.0 4.1
39
12
22
Column 16 19 19 14 5
Total 21.9 26.0 26.0 19.2 6.1
Chi square •
Missing 7
32.29 8 df Significance
(Isolation Career Information)
34. To isolate classes in Che more trad-
itional subjects (i.e., philosophy,
Inglish, history) from career de-
velopment programs . . .
(Should Be)
Arcs
Prof
CPCS
1 3 4 5
2 0 9 24
3.0 0 13.4 35.8
0 2 2 7
0 3.0 3.0 10.4
1 0 12 3
1.5 0 17.9 11.9
35
11
21
Column
Total
Chi Square » 17.73 6 df Significance - .006
Missing “ 13
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Table 7
Goal Scatemanc
SLgnlfIcanca
(Managemenc) (Is)
14.
To make sure chat on aU impor-
tant Issues (not only curriculum)
Che will of Che full-time faculty'
shall prevail.
.
.
To gradually develop a graduate
program.
.
.
1 2 2 3 3 4 4 5
Arts
1 2 IS 12 8 0 0
^
i
1.4 2.7 20.3 16.2 10.8 0 1.4|
1
Prof
0 0 1 3 6 0
!
0 0 1.4 4.1
'
8.1 1.4 1.4 0
CPCS
0 2 2 7 6 5 0
0 2,7 2.7 9.5 8.1 6.8 1.4 0
Column I 4 13 22 20 6 2 1
Total 1.4 5.4 24.3 29,7 27.0 8.1 2.7 1.4
39
12
23
74
Chi jouare * 23.88 14 df Significance .047
hissing - 6
(Isolation i
34. To isolate i
traditional
philosophy
,
from career
grams . . .
lareer Information)
:lasses in the more
subjects (i. e
.
,
English, history)
development pro-
(Should be)13 4 5
2 0 0 24
Arts
3.0 0 13.4 35.8
0 2 2 7
Prof
0 3.0 3.0 10.4
1 0 12 8
CPCS
1.5 0 17,9 11.9
Column 3 2 23 39
Total 4.5 3.0 34.3 58.2
35
11
21
67
Chi Square 17.73 6 df Significance • .006
Missing • 13
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Table 8
SPEARMAN'S RANK CORRELATION FOR TOTAL SAMPLE
1. EIS .3787 7. MOIS .1691
with N(I08) with N(99)
ESB sig. .001 MOSB sig. .048
2. CIS .2601 8. PIS -.0117
with N(97) with N(97)
CSB sig. .006 PSB sig. .455
3. RIS .1708 9. CAIS .2294
with N(103) with N(92)
RSB sig. .043 CASB sig. .014
4. DIS .2643 10. DMIS .0290
with N(IOO) with N(68)
DSB sig. .004 DMSB sig. .408
5. AIS .2869 11. ICIS .2475
with N(94) with N(93)
ASB sig. .003 ICSB sig. .009
6. MIS -.0254 12. IIS .4711
with N(99) with N(90)
MSB sig. .402 ISB sig. .001
•J*Tl
-rr-

